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As Chinese teaching is increasingly popular in Australia, there is a growing demand for 
Chinese language teachers. However, increasing numbers of students from diverse 
backgrounds in Australia with different learning needs and habits are learning Chinese 
and they need to be catered for with their distinctive learning needs. This thesis is 
designed as action research. In Chinese class at High School A in the Western Sydney 
Region, students have been observed having different learning strategies, interests, and 
motivations. The focus of this study is that they could benefit from Project-Based 
Learning (PBL). The study involved surveying 49 Y7 students at High School A; 
interviewing the Chinese teacher; and conducting a focus group in order to identify 
appropriate methods to make Chinese learnable for Y7 students. The study identified 
students’ different learning interests and strategies, while showing that gender-based 
differences were not significant to their different learning interests and strategies. The 
study also illustrated how PBL could be utilized as an effective activity involving 
students’ different learning interests and strategies. As the new 2017 Chinese Syllabus 
has been put forward and will be implemented officially at High School A in 2019, 
activities and tasks such as PBL will be encouraged to increase students’ engagement in 
Chinese learning. 
Key Words: high school; Year 7 students; learning interests; learning strategy; 
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Chapter 1 INTRODUCTION 
 
1.1 Teaching Chinese in Australia 
Language is the bridge between cultures and countries. To enhance the connection with 
Asia and help young generations understand Asian culture, Asian languages are 
regarded as a significant method to engage with Asia. According to Australia in the 
Asian Century: White Paper (Australian Government, 2012, pp. 15-16), “All 
Australian students will have the opportunity, and be encouraged, to undertake a 
continuous course of study in an Asian language throughout their years of schooling.” 
Therefore, four Asian languages have been assigned as priority languages, including 
Chinese (Mandarin), Hindi, Indonesian and Japanese.  
Asia is rising, and the world is changing because of it. Australia, in particular, needs to 
enhance its connection with Asia, including the cultural, commercial, political and 
military aspects. As Australia in the Asian Century: White Paper (Australian 
Government, 2012, p. 1) points out, “This is a defining feature of the 21st century—the 
Asian century … Asia’s extraordinary ascent has already changed the Australian 
economy, society and strategic environment”. 
When this researcher first came to Australia, he was surprised at how many students 
had diverse cultural backgrounds. Teaching Chinese in Australia is different from 
teaching it in China. However, Chinese teaching is not only about language, it also 




Chinese elements as possible in Chinese teaching in Australia. The researcher himself 
is a big fan of soccer, and he plays the game himself. Therefore, he is of the opinion that 
sports may help students learn Chinese, by understanding what sports Chinese people 
play. In addition, Chinese food is different from other traditional Western food, and he 
noticed how people in Australia like Chinese food. Therefore, the researcher also 
would like to discover whether the Chinese food may help Australian students learn 
Chinese. 
Mandarin Chinese is the official spoken language used in China. Through the study of  
Mandarin Chinese, the Australian government expects to enhance cooperation with 
China. However, as Orton (2016, p. 369) has indicated, “The teaching of Chinese in 
Australian primary and secondary schools has a history of more than 40 years, but it has 
only been in the past two decades that it has become widespread”. According to Orton 
(2016), the number of Mandarin Chinese student learners in 2010 was 90,000, while 
there were 340,000 Japanese learners and 127,000 German learners (p. 370). There are 
some significant obstacles influencing the success of Chinese teaching spreading in 
Australia, including a Chinese pedagogy to teach local Australia students. In Australia, 
students have much more diverse learning interests than Chinese students, and teachers 
of Chinese need to take this diversity into account. Meanwhile, as students are different 
individuals, they may utilize different strategies and adapt their own interests to 




1.2 Background of the research 
In Australia, increasing numbers of students are receiving Chinese language lessons 
under Language other than English (LOTE) curriculums. However, in the process of 
teaching Chinese language, educational problems have been appearing gradually. 
There are two main problems for LOTE education from the researcher’s observations. 
Firstly, Chinese language teachers are not familiar with Australian students’ learning 
strategies (especially Year 7 students). Students from China and Australia grow up with 
different education backgrounds and cultural atmospheres. Chinese language teachers 
are also different from each other, because of their different cultural backgrounds and 
educational experiences (Kennedy, 2016). Chinese language teachers in Australia may 
treat all students as the same and teach the same content in spite of students’ diversity 
and their different learning needs. Meanwhile, Year 7 (Y7) students are new high 
school students, and high school study is different from primary school study and 
requires more complex learning strategies and higher learning skills to deal with more 
difficult knowledge. Y7 students need to realise the difference and learn to utilize 
different learning strategies if needed. Therefore, Chinese language teachers are 
supposed to lead students across the gap between primary school and high school and 
know about students’ learning diversities and individual needs. 
From casual talk with Chinese language teachers, it is apparent to the researcher that Y7 
students have diverse interests in the process of learning Chinese. For instance, some 




volleyball, while some of them are more interested in learning the spoken language. 
With their different learning interests, students may adopt different strategies to learn 
Chinese. Male students may prefer to learn while playing sports and female students 
may prefer to learn with group work and by talking to friends (Lasagabaster, 2016). 
Therefore, teachers should pay attention to students’ different learning strategies, in 
order to increase students' learning efficiency. For example, when students learn and 
memorise new Chinese vocabulary, they would utilize different learning strategies 
according to their habits and understandings. If students have a chance to communicate 
with other students, they would know more learning strategies and their learning 
efficiency would be improved. Surprisingly, at High School A, where this research was 
conducted, less than half of Y7 students chose Chinese language as an elective class by 
the time they entered Y9. This may be because their learning interests have not been 
utilized and encouraged by Chinese language teachers or because they do not have 
appropriate learning strategies to help them to learn Chinese. 
Another consideration in Chinese language teaching is the teacher. At High School A, 
Chinese class usually has about 25 students with two teachers. These two teachers are 
responsible for all Y7 students’ Chinese teaching and the Y9 elective class. However, 
as with any other class, teachers cannot look after every student in the class equally due 
to the class size, and the students’ diversity may be ignored. It appears that these 
teachers cannot look after every student in Y7 with equal energy and focus. Therefore, 




the teachers’ best intentions. As the number of Chinese language teachers in Australia 
is limited, students’ learning differences may be unwittingly neglected. 
This research explored a Mandarin teaching methodology in an Australian context. It is 
hoped that this teacher action research project will improve the quality and learnability 
of Chinese as an second language (L2) in Australia, especially the schools involved in 
the research. Starting in September 2017, the teacher researcher observed two 
Australian high Schools, and had the opportunity to teach the compulsory Chinese 
language class to Y7 students and observe the Chinese language class as LOTE class. 
He noticed students with different interests and performance in class. For instance, 
male students appeared to use Chinese for greeting spontaneously without the teacher’s 
instruction and they appeared to apply more Chinese for greeting in daily life. In 
addition, he noticed that different students were good at different aspects of the exams, 
and he wondered whether gender differences may cause students to learn differently 
(Kavlu, 2006). PBL is a part of Chinese learning in the researcher’s school, and in PBL 
assessment, students showed great interest and were highly engaged in the hands-on 
class. In Terms 2, 3 and 4, Chinese language classes include a Cooking Class and a 
Sports Class. In the PBL Cooking Class, students could learn to say Chinese foods and 
ingredients, have conversations for ordering from the menu, and also cook Chinese 
cuisines. In the PBL Sports Class, students could learn Chinese words for volleyball 
and other sports. They could participate in a volleyball match against other classes and 




The teacher researcher has explored the causes of students having different interests in 
these Australian Y7 Chinese language classes, particularly the PBL class, in order to 
help Chinese language teachers improve the teaching quality by utilising different 
learning strategies based on students’ individual differences. Teachers may also benefit 
from understanding students’ gender-based preferences. 
1.3 Purpose of the study 
The purpose of this study is to research Y7 Chinese language students’ different 
learning interests and learning strategies, in particular, to discover: 
1. possible appropriate learning strategies for Y7 students to help them learn Chinese 
2. the influence and significance of Project-Based Learning in the process of teaching 
Chinese 
3. whether students’ learning differences would be influenced by their genders. 
1.4 Significance of the study 
The study focuses on the students’ different learning strategies and motivation of Y7 
Australian high school students in the process of Chinese language learning at a high 
school in the Western Sydney Region. It is intended that the study will contribute to the 
improvement of Chinese language teaching and learning. 
1.4.1 Significance of the ROSETE Program 
The researcher of this study is a part of the ROSETE (Research Oriented School 
Engaged Teacher Education) Program, which is supervised and managed by Western 




come to Australia to participate in the program. In 2017, when the researcher 
commenced the program, it was the 10th anniversary year. Researchers have a meeting 
together once a week to discuss and report on the weekly teaching content. This 
researcher noticed that the students’ learning strategies and motivation in the process of 
learning Chinese had not been mentioned frequently, especially gender-based 
differences, either in the weekly meetings or the academic literature. Therefore, the 
intention was that this study fill a gap in the ROSETE Program and help future 
ROSETE colleagues improve their Chinese language teaching and build a structure for 
understanding gender-based differences the ROSETE Program. 
1.4.2 Significance of the High Schools A and Students Involved in the Study 
This research was conducted at High School A, which has a Y7 compulsory Chinese 
class with more than 100 students from different cultural backgrounds. As this research 
is aimed to discover more about Chinese language teaching and learning at High School 
A, the research findings may help teachers there to improve teaching quality and make 
Chinese learnable. By understanding more about students’ learning difference and 
learning needs, teachers might adjust the teaching content if necessary. Additionally, 
students from High School A may also benefit by understanding and the differences in 
learning strategies, learning motivations and learning.  
1.4.3 Significance for the Education Field 
The study of Chinese language is emerging educational field. When students from 
English-language backgrounds learn Chinese they must study new characters, words, 




students’ interests, particularly gender-based preferences are rare.Thus, this study aims 
to provide research data on the Chinese language education and to discover the 
significance of diverse learning strategies and motivations which students might apply 
in the process of learning Chinese and other languages.  
1.5 Research questions 
The purpose of this action research is to explore the significance of teaching Chinese 
and distinguishing students’ learning diversity, in order to help Australian LOTE 
programs, especially Chinese language teaching, improve their teaching quality. The 
research questions were generated from the observation and teaching experience of the 
teacher-researcher with the consideration of the Australian context. The research 
questions considered the Chinese language teaching conditions in Australia, including 
capabilities of both the teachers and students.  
The main research question of this study is: 
What strategies can engage Australian Year 7 students in learning Chinese and draw 
upon their preferred interests?  
The contributory research questions are: 
1) What are the reasons for Year 7 students having different learning interests, 
motivations and strategies? 
2) How can PBL work in Chinese teaching to teach students about Chinese culture and 




3) To what extent can Year 7 students’ learning interests which may be connected with 
gender-based differences help them with Chinese language learning? How can 
teachers utilize these differences to help them? 
1.6 Research design (Action Research design) 
Action research (AR) is a type of research methodology that reflects on the work in the 
process of researching. It is frequently used by teacher researchers, as it helps them deal 
with a problem in the process of teaching, apply their findings and adjust their teaching. 
In this research, the researcher used an action research methodology to discover the 
interests, motivation and learning strategies for Y7 students at High School A. The AR 
cycles are concerned with China-related projects, namely Chinese Foods and Chinese 
Sports. The data collection of the AR was supported by both qualitative methods and 
quantitative methods, including surveys, interviews, focus groups, and an observation 
journal. With the different PBL projects, the researcher researched Y7 students’ diverse 
learning interests, motivations and learning strategies to discover how these findings 
could be applied to helping Australian teachers make Chinese language more learnable. 
1.7 Clarification of key concepts 
1.7.1 Learning strategies 
Since the 1970s, language researchers have applied a series of strategies in the process 
of analysing language learners, and they have established classification frameworks for 
these different learning strategies. The learning strategy systems of O’Mally and 
Chamot (1990) and Oxford (1990) are the two main systems currently in use. O’Mally 




strategies: metacognitive, cognitive, and social/affective. Table 1.1 is a summary of 
O’Mally and Chamot’s theory of language study strategy. They believe that the 
metacognitive strategy is superior to the other two main strategies, which are used to 
evaluate, monitor and manage the cognitive strategy. Cognitive strategy is used in 
language study activities, and social/affective strategy is used to provide more 
opportunities for the learner to practise a language. 
Table 1.1  
O’Mally and Chamot’s (1990) Language Study Strategy System 
 
Oxford’s (1990) language learning strategy system is based on his belief that students 
should utilize all the strategies comprehensively so that they may learn the language 
effectively. As shown in Table 1.2, Oxford classifies these strategies into two main 
aspects. One is direct strategy, which means the use of the strategy and the language 
learned have a direct connection, which includes metacognitive, cognitive, and social 
strategies. The other is indirect strategy, which compensatory, affective and mnemonic 
strategies. In addition, Oxford put forward the Strategy Inventory for Language 
Language study strategy 
 
Examples 
Metacognitive Strategy Preparing in advance, making plan, concentrating when listen 
to others. 
 
Cognitive Strategy Repeating, making notes, using images. 
 





Learning (SILL), which is used to measure how the different learning strategies 
influence language learning. 
Table 1.2  
Oxford’s (1990) Language Study Strategy System 
 
1.7.2 Interest and Motivation 
Motivation is significant in the process of language learning, through which. students 
could be impacted and encouraged to have behavioural changes including cognitive, 
affective and psychomotor aspects (Ansar, Afiif and Damayanti, 2018). Azis (2016) 
reveals that interest is one of the main motivations to influence and encourage students 
to learn languages. With high motivation, a student could be an active, creative, 
effective, innovative and pleasant learner (Ansar, Afiif and Damayanti, 2018). 
Additionally, interest and motivation are needful in students’ language learning. 
According to Li and Pan (2009), interest and motivation impact students’ learning. 
Students would like to make more effort for achieving the study purpose driven by 
Classification Language study 
strategy 
Examples 
Direct Strategy Mnemonic Strategy Classification, study with image to memorize. 









Draw up a study plan, self-evaluation, monitor the 
progress.  
Affective Strategy Self- encouragement, reduction of anxiety.  
Social Strategy Ask others to help, know the culture and feeling of 





motivation. Jamilah and Isnani (2017) state that motivation includes three elements: “(1) 
Motivation starts from the energy change in the person, (2) Motivation is characterized 
by feelings of affective arousal, (3) Motivation is marked by reactions to achieve the 
goal” (p. 86). 
1.7.3 Gender 
According to Tseng, Liu, and Nix (2017), research about gender-based differences in 
language learning has a long history and is of great interest because “different 
neurological structures and processes between the sexes provide indirect evidence for 
gender differences in L2 strategy use” (p. 532). In addition, “research on gender and 
language learning styles (LLSs) across various EFL/ESL contexts has received 
remarkable attention”(Aliakbari & Tazik, 2011, p. 657), and research has revealed that 
learning difference is “more salient [with] gender, culture, learning style and learning 
modality” (p. 661). 
1.7.4 Project-Based Learning 
According to Septyarini, Luh and Putu (2018), “PBL is one of the strategies that are 
potentially used in 21st century learning activities” (p. 84). In PBL, students learn by 
working on a project usually related to their real life, and teachers using PBL would 
require students to design, implement and reflect on their work. Students would also be 
evaluated about the project. Students in PBL would find specific problems and attempt 
to discover possible solutions for them. Therefore, students benefit from practising 
critical thinking. In PBL, students’ learning may be connected to technologies and 




(2017), PBL could be more effective in language learning compared to traditional 
teaching methods. In High School A, there are two main PBL classes: Chinese Foods, 
which happens in Term 3; and Chinese Sports, which happens in Term 4. 
In Chapter 2, this thesis turns to the literature related to this study: students’ interests 
and motivations in language learning, students learning strategies and gender-based 
differences. Also highlighted is PBL to engage both male and female students at the 




Chapter 2 LITERATURE REVIEW 
 
This chapter is concerned with literature drawn from several areas. It begins with 
literature about second language (L2) teaching practice, including an international 
context. It then engages with theories of motivation, learning strategies and 
gender-related learning preferences. It also provides literature about Project-Based 
Learning, which is central to this action research project. 
 
2.1 Literature of L2 teaching practise and study background 
The Confucius Institutes have played an important role in Australian students learning 
Chinese language. According to Lu (2017), the first Confucius Institute was established 
in 2009 at the University of Sydney. In 2011, the New South Wales government and the 
Confucius Institute established 13 Confucius Classrooms in different primary schools 
and high schools, including the school involved in this study. By 2016, 18 Confucius 
Institutes and 67 Confucius Classrooms had been established in Australia.   
Until 2017, there were about 25,000 Chinese articles about Chinese culture and 
language teaching, among which Australian Chinese culture and language teaching has 
about 80 literatures, and mostly they come from Victoria (p3).  Lu (2017) estimated 
that among the 1073 Confucius Classrooms in 74 countries, NSW had 14 classrooms, 




some problems associated with Chinese language teaching in NSW. For example, 90% 
of Chinese language teachers are of the Chinese race and mainly descended from early 
Chinese immigrants, and they have received little professional teaching training. 
Meanwhile, these teachers are in charge of the whole school language teaching, which 
has about 200 students. These teachers are too busy to look after individual students’ 
learning needs and interests. Another problem is that in the NSW Chinese program, 
students are mainly from primary school and high school, and they have different 
learning levels of Chinese. Schools in NSW have accepted the Chinese program but it is 
still not sufficiently supported. Students would easily recognise that Chinese is not as 
important as English, Mathematics or Science. 
In New Zealand, Chinese teaching is also gradually growing (Kennedy, 2016). 
However, Kennedy’s study reveals that Chinese teachers in New Zealand utilize 
different beliefs and classroom practices to teach Chinese characters in the classroom, 
which is influenced by the teachers’ different cultural backgrounds and educational 
experiences. Kennedy adds that when teaching Chinese characters, “successful 
pedagogies …consider the speed of character introduction, student motivation, and 
strategies used to introduce characters” (p. 16). Therefore, Kennedy encourages 
Chinese language teachers to consider these various issues in order to achieve the 




While Chinese language teaching is becoming increasingly popular all over the world, 
problems still occur. Yue (2017) compared the traditional Chinese and U.S. teaching 
systems and explained: 
The conflicts between the two educational systems manifest themselves in a large 
number and range of difficulties, including designing curriculum; selecting 
appealing lesson themes and choosing classroom activities, strategies, and 
materials that motivate students; managing student behaviour; and working with 
parents. (p. 601) 
Yue illustrated that there are many teaching issues influencing Chinese teaching in the 
U.S.A, including inherent cultural differences. In order to solve the issues and improve 
Chinese teaching quality, Yue suggests that teachers should understand the 
fundamental distinctions between Chinese and American educational culture and 
utilize the theoretical method of “dialogism” (p. 616), which could help beginning 
teachers listen to the feedback from others and more clearly understand their own 
teaching roles. 
Yue also encourages Chinese language teachers in the U.S.A. to utilize high-quality 
instructions in order to increase students’ motivation to learn Chinese. This may also be 
true of Australia. Lu, Zhang and Li (2015) researched about 40 Chinese language 
teachers and school principals in Australia. According to their research, although more 




would like to study Chinese language at schools. Lu, Zhang and Li believe that teachers 
should adjust the teaching method and teaching strategies to attract students. About 62% 
of the teachers usually teach Chinese by listening and speaking, and 17% students 
utilise the same way that their Chinese teacher used in China when they teach 
Australian students. Such strategies are not very appropriate for teaching Chinese 
language in Australia, where students have more individual diversity. Teachers should 
look after those diversities while teaching language content as well. 
Xie (2014) researched the NSW Chinese teaching syllabus and analysed the feedback 
of the K-10 Chinese syllabus. In NSW, every subject must have a syllabus to direct the 
teaching content. In 2012, ACARA (Australian Curriculum Assessment and Reporting 
Authority) published the Chinese teaching syllabus which illustrates how different 
student levels should be guided with different content. For example, from Kindergarten 
to Year 10, students have a syllabus known as K-10 Chinese. Xie concluded that the 
K-10 Chinese syllabus has three main different aims. The three aims are language using 
ability, bilingual connecting ability and intercultural communication skills. Under the 
K-10 syllabus, Chinese language teaching should involve Socialising; Informing, 
Creating; Translating; Reflection; System of language; Language variation and change; 
and the Role of language and culture. 
According to Orton (2016), the teaching of Chinese in Australian primary and 
secondary schools has a history of more than 40 years, but it has only been in the past 




most taught languages in schools, Chinese has had by far the smallest number of 
students. (p. 369) 
Orton gives examples of possible obstacles to Chinese learning: attitude toward 
language learning; slow progress; volume of home speakers, and the Chinese language 
teachers. Orton reflects  
The low Year 12 Chinese as a second language figures reflect the fact that 95% of 
students of Chinese quit their study of the language before reaching Year 11. These 
students are all from non-Chinese backgrounds and many leave because they know 
they cannot do well in their final year. (p. 372)  
In addition, teachers do not have proper strategies to encourage students from 
non-Chinese background to study well, nor do they have proper strategies to motivate 
students’ Chinese learning from the very beginning. Consequently, teachers always 
find that students with Chinese backgrounds are easier to teach and say students from 
non-Chinese backgrounds quit or do not study well because they find the language 
difficult (p. 373).  
Orton believes that most Chinese teachers currently in Australia are “already over 50 
years old [and] their own education was generally narrow, taking place in the predigital 
age” (p. 374). These teachers lack sufficient appropriate strategies for teaching Chinese 
to current Australian students and follow the Australian Curriculum for Chinese 




emphasises an interactive approach to teaching and learning that requires teachers 
to be able to raise students’ interest in the study and seek to engage them 
intellectually in understanding the nature of human language and communication 
through reflective engagement with the two languages, in addition to providing 
activities aimed at basic language acquisition. (p. 373)  
Therefore, students especially the non-Chinese background students, would lose 
interest in learning Chinese. 
As the global demand for teaching and learning Chinese is rising, it is evidenced that 
the teacher beliefs impact the pedagogical transition in their teaching in other 
countries. Xu and Moloney (2015) revealed three groups of beliefs within the Chinese 
education. The research reveals that teachers involved in their research were “in a 
fluid process of transition, to find new pedagogical identities and best practice” (p1), 
which evidenced the Chinese teacher community identity is shifting and struggling 
with Chinese particular characteristics and innovations (p13).  
Another study of Xu and Moloney (2011) validates the possibility of utilizing 
information technology in Chinese teaching to improve teaching efficiency. Their 
researched collected the perspectives from both students and teachers of the use of 
interactive whiteboard in one secondary school in Sydney, Australia. Students from 
three levels at this senior secondary school have been involved in this research. Their 




education (p314). In addition, students believe that “the IWB was effective in 
enhancing various aspects of their Chinese language learning” (p307). From the 
teachers respective, their research confirms that the use of new technology plays a 
significant role in teaching and it also leads to the effective teaching.  
To conclude, the emerge of global demand for teaching and learning Chinese is 
gradually impacting the language education. It brings new pedagogical recognition 
and reflection to educators to think about how to make it effective and improve the 
language teaching.  
2.2 Literature of students’ learning interest and motivation 
You, Dornyei and Csizer (2016) offered a broad overview to the overall motivational 
setup of a whole language learning community and examined the influence of the 
improvement in vision on motivational development in the process of learning Chinese. 
They explored the motivational impact of vision by comparing male and female L2 
students’ motivational depositions and their imagery capacity. Their research reveals 
that students’, particularly female students’, learning motivation would be impacted 
with engagement, which improves their language learning.  
In addition, Lamb (2007) focused on the motivational changes in Indonesian 
adolescents’ L2 learning process. Lamb found that the formal learning activities 
would “deteriorate” learners’ positive learning attitude over the learning period of 20 
months. Hence, to promote learners’ learning motivation, Lamb encourages to pay 




circumstances. It is believed that “those  who  lack  this  background  still  
have a strong ought-to L2 self but appear to be more easily discouraged by negative 
L2learning experiences and reluctant to take advantage of opportunities to use the 
language, for example, in conversation with me (p775)” . Thus, learners’ motivation 
is believed to be significant in L2 learning process.  
According to Daskalovska, Gudeva, and Ivanovska (2012), “There are a lot of factors 
which influence the success in language learning. However, one of the most important 
factors is learners' motivation to learn the language” (p. 1191). Motivation, from the 
social cognitive perspective, is an internal state that leads to and maintains learning 
behaviour (Bandura, 1993). The study of Yıldırım (2012) was based on the theory that 
perceived teacher support and motivational beliefs have a potential role in students' 
learning processes influencing their learning strategies. The study showed the 
significance of teacher support for improving students’ learning motivation: “Students’ 
perceptions of teacher support influence their motivational beliefs, and hence, influence 
their learning strategy use in mathematics” (p. 167). In addition, he put forward a theory 
that students’ use of learning strategies would be influenced by teachers and teachers’ 
behaviours. 
According to Daskalovska et al. (2012, “learners with strong motivation can achieve a 
lot regardless of circumstances” (p. 1187). They provided the suggestions to teachers to 




Even though teachers cannot control all aspects of motivation, they can do a lot to 
help these learners develop motivation for learning the language by creating a 
positive atmosphere in the classroom and a positive attitude towards the target 
language and its speakers, by using varied and interesting activities and forms of 
work in the classroom, by setting short-term goals that are not too difficult for 
learners to achieve by building positive rapport with the learners, by treating the 
learners with respect, care, fairness and understanding and by creating conditions 
for success and feeling of achievement. (p. 1191) 
Arellano, Garza, and Zermeno (2015) found that high school students could improve 
communicative competency development by utilising information and communication 
technologies, especially multimedia. They agreed that the use of multimedia could 
“grant the student a degree of control over their learning process by making it more 
meaningful” (p. 19) and extend and improve students’ learning ability in different 
aspects. The intention of their research was to design a multimedia learning strategy 
to improve the development of communication competencies for high school students. 
They found that “experience of learning environments supported by computational 
tools was more meaningful to students than a traditional learning environment” (p. 
22). 
Cai and Lynch (2016) examined “the level of motivational goal orientation, and the 
relationship between the motivational goal orientation and Chinese achievement of Y9 




discovered three significant elements of Chinese language learning: the level of 
motivational goal orientation; the level of Chinese language achievement; and the 
relationship between motivational goal orientation and Chinese language achievement. 
The level of motivational goal orientation represents “intrinsic and extrinsic goal 
orientation” (p. 63). The level of Chinese language achievement represents students’ 
learning achievement from the listening, reading, and writing aspects. Cai and Lynch’s 
study revealed three significant findings about Chinese language learning: 1) For Y9 
students, the overall motivation of Chinese learning is high; 2) Y9 students’ Chinese 
achievement is high; and 3) the relationship between Chinese learning motivation and 
Chinese achievement for Y9 students is significant. Their study evidenced the 
significance of students’ social strategies of Chinese learning and its effect of 
improving students’ learning motivation: “Students’ self-efficacy for learning Chinese 
will improve when they apply proven learning strategies and skills they learn from 
other successful learners by watching and learning together with their peers” (p. 74).  
Patall (2013) explored how students’ learning interests influence their preferences for 
making choices in the learning process and the effect of providing choice on motivation 
and performance. He considered the role of learning interest as two approaches:  
First, interest was investigated as a characteristic of the person approaching a task, 
as when an individual comes to a task with existing beliefs about how interesting 
and enjoyable he or she finds it based on a personal history of engagement and 




was also examined, as when the task itself varies normatively across individuals in 
its ability to support a state of interest. (p. 522) 
 
2.3 Literature of students’ learning strategy  
Du (2015) showed that South Korean high school students use different strategies to 
study Chinese language based on gender differences. As in Australia, students in South 
Korea commonly have low motivation to study Chinese Subjects, which do not occupy 
an important proportion in high school graduation examinations. Therefore, students 
would regard Chinese as less significant than other subjects. Du initially observed that 
different classes performed differently when learning the same content and this 
depended on the numbers of male and female students’ in the classes. For instance, in a 
class with fewer male than female students, male students preferred to be more silent 
when study Chinese. Conversely, in a class with more male students than female, male 
students prefer to be more active and more motivated. Therefore, Du recommends 
further research into whether gender is an important issue in students’ learning of 
Chinese.   
Du (2015) mainly used the questionnaire based on the Oxford Foreign Language 
Learning Strategy Scale (1990) to research students’ learning strategies. This 
questionnaire involved six study strategies used in Chinese learning: memory strategy, 
cognitive strategy, compensatory strategy, metacognitive strategy, affective strategy, 




schools use distinct study strategies, with female students using them more frequently 
than male students. However, Du also found that both male and female students used 
similar compensatory and social strategies very often. Du concludes there are three 
possible explanations for the gender-based different learning strategies of South 
Korean students learning Chinese (p. 9). The first is physiological: female students of 
high school age have earlier development of the left brain than males, the left being the 
side of the brain dealing with language processing. Second, students’ psychological 
differences affect learning differences; as interest is significant in encouraging students 
learn more, male students appear less interested in learning Chinese (p. 11). Third, 
social issues would also influence the gender-based differences: in South Korea, male 
students are expected to work in industrial jobs, so society and parents would have 
higher expectations of them doing science at school.  
Wang (2016) used a survey to investigate students from Middle Asia who were 
studying Chinese in Xinjiang Province, China. Wang utilized Oxford's (1990) Strategy 
Inventory for Language Learning (SILL) to research students’ learning strategies and 
found they were relevant to students’ grades, although gender and study motivation 
were not relevant. Therefore, Wang encouraged all Chinese and other language 
teachers to pay attention to guiding students’ learning strategies. Azis and Tretter (2013) 
validated Oxford's (1990) SILL, saying it “presents an opportunity to advance LLS 




individual classrooms as is most appropriate for their instructional contexts and 
learning goals” (p. 489). 
Chang, Lee, Su, and Wang (2017) researched the significance of computer technology 
in students’ Chinese language learning, commenting, “Many studies have indicated that 
worked examples are more effective than traditional approaches for initially acquiring 
cognitive skills” (p. 46). In their study, students were observed utilising 
self-explanation to enhance their ability with Chinese grammar and sentence structure. 
As one type of cognitive strategy, self-explanation could help Chinese as a foreign 
language (CFL) learners reflect on what they have learned and lead to an understanding 
of Chinese grammar. 
 
2.4 Literature of gender-based difference 
Carrell and Wise (1998) show the interrelationship between topic interest, prior 
knowledge, and gender. Participants in their study were students of English as a second 
language in an English-for-academic-purposes program at a large American university. 
Male and female students show different levels of interest in English language learning. 
For instance, Carrell and Wise concluded that students’ topic interest and prior 
knowledge may be influenced by students’ gender difference, and they suggested 
teachers be aware of students’ gender difference when planning lessons. Although this 





Computer technology also provides better spaces for individual learning, especially in 
the language field. Lee, Yeung and Ip (2016) have researched about the gender 
difference in the process of studying English using computer technology. They found 
four learning styles of interest: visual, auditory, kinaesthetic, and tactile. According to 
their research, interest may influence the studying process, and male and female 
students have different interests with different focuses. Saeed (2011) also noticed the 
difference of students’ different interests with different focuses in language learning.  
Henry (2009) conducted research to discover the connection between gender-based 
differences and L2 pupil learners’ performance and motivation. He found that girls’ and 
boys’ L2 attitudes developed differently over the three-year period investigated.  
In his study, many factors relate to gender-based differences, including perception, 
intrinsic/extrinsic factors, self-efficacy and anxiety, encouragement, and tolerance of 
ambiguity. According to Meece, Glienke and Burg (2006), motivations caused by 
gender differences can lead to different behaviours when studying. He also suggests 
that gender difference has been inflated by social media, which may reinforce gender 
stereotypes and cause negative studying consequences for male and female students (p. 
367). In addition, gender differences between male and female students in the 
classroom is related to the study achievements and behaviours (p. 367). 
Zhang (2017) researched the gender differences in Chinese language learning among 




their parents or to study in Chinese universities. Zhang found three main differences in 
their Chinese language learning. First, she found that foreign children have 
gender-based differences in study motivation. Zhang’s survey questions can be divided 
into two aspects (p,119), instrumental motivation and integrative motivation. For 
instance, question about instrumental motivation are framed as “I can use Chinese 
currently” or “Learning Chinese can help me go to a good university”. Questions about 
integrative motivation are “I can know more Chinese people by learning Chinese” or 
“Chinese can help me know Chinese culture better”. Zhang found that “I can use 
Chinese currently” was the most common choice. Specifically, according to Zhang, 
female students are more intense with instrumental motivation to study Chinese.  
Second, Zhang’s (2017) survey asks students about the daily study time for learning 
Chinese. The survey options were arrayed from the most common way to study 
Chinese to the least common way: “I will ask Chinese people if I do not know” > “I 
study Chinese everyday” > “I can learn a lot of Chinese from class” > “I study Chinese 
very hard” > “I use all kinds of ways to study Chinese” > “I can learn Chinese 
knowledge by finishing homework”. Zhang found that the survey participants mostly 
utilized the social strategy to study Chinese, that is, they asked Chinese people (p. 120). 
Third, Zhang found that foreign children have different methods for learn Chinese. 
Zhang divided the learning methods into the formal environment at school and the 
off-school informal environment. Male students had lower study efficiency than female 




students are better at studying Chinese culture from textbooks and extracurricular 
reading. Referring to the off-school informal environment, male students showed 
higher motivation than female students by studying Chinese from reading and the 
Internet. Therefore, Zhang suggests teachers link the teaching content with a student’s 
reading life. For example, teachers could lead female students to use more strategies to 
learn Chinese apart from textbooks. For male students, teachers could spend more time 
supervising them learning Chinese in class and provide more opportunity for them to 
study from the Internet or other channels.  
Rebecca Oxford (1990) also developed a taxonomy for categorising strategies, calling 
them Cognitive, Mnemonic, Metacognitive, Compensatory, Affective and Social. 
Oxford’s Cognitive strategy is making connections between the new and known 
knowledge and information. Mnemonic strategy is also about making connections 
between the new and known knowledge and information, and through use of formula, 
phrase and verse. Metacognitive strategy is about making self-cognition through the 
co-ordination of the planning, organization, and evaluation in the process of learning 
new knowledge. Compensatory strategy uses context to make up the missing 
information from reading and writing leaning. Affective strategy is about leaning 
regulation of emotions, motivation, and attitude in the process of learning. Social 
strategy is about the interaction with other learners to help improve one’s learning 
quality. Although this classification has been criticized for separating mnemonic 




many researchers (Dornyei, 2005). In the field of comprehension and vocabulary 
learning for L2, Lin (2011) found that gender-based difference is related as a variable in 
using strategies to learn L2. For example, women used strategies more frequently than 
men in the process of learning L2. Lin conducted research with video-based computer 
learning of L2, which is a new approach to studying gender-based differences. 
In their research on gender-based learning differences for Chinese learners at primary 
stage, Chen and Luo (2016) have also mentioned some of the strategies that Du (2015) 
concluded. Their research involved 288 foreign (125 males and 163 females) students 
in China, 197 of whom had studied Chinese for less than a year. They compared and 
analysed the students’ examination results in reading, listening and speaking. In their 
research, Chen and Luo found that if a student performed well in the reading and 
writing section, they would also perform well in the listening section. This suggests that 
Chinese learners’ various skills at a beginner stage may develop at the same time. 
Xu and Li (2018) used surveys and student observations to research the influence of 
teacher’s gender on students’ study result in a Chinese middle school. They suggest that 
a teacher’s gender can influence students’ study results. For example, societal 
stereotypes often portray female students as having a lower ability in math than male 
students, which may reduce female students’ learning motivation and confidence while 
learning math. However, Xu and Li found that with a female math teacher, female 




82). Female students would also have better performances in math if the female teacher 
favoured girls and assigned the grades. Xu and Li also find that  
girls outperform boys in all three subjects, although the gaps are much more 
pronounced in Chinese and English than in math. More importantly, these gender 
performance gaps remain throughout the middle school years and the gaps in 
Chinese and English become larger in later years. (p. 83)  
Xu and Li also suggest that “gender-specific benefits through student-teacher gender 
congruence may work best in reducing stereotype threat” (p. 83). They draw some 
significant conclusions. First, female students outperform male students in math, 
Chinese and English on average, while their advantage in math is smaller than in other 
subjects. Second, female teachers in a classroom may favour female students, in which 
case female teacher can be a positive model help females’ study against the stereotype. 
Third, this research discovered that “girls view math as less important for their future 
than boys and having a female math teacher has no impact on reducing such gender gap” 
(p. 90). Therefore, Xu and Li suggest that a teacher’s influence on the way’s students’ 
study is limited to specific areas and specific subjects. They recommend researchers 





2.5 Literature of Project-Based Learning 
Several educational researchers have studied learning diversity in the teaching of a 
language, especially a second language, alongside sports teaching. Tejera and Merino 
(2017) taught English and Spanish through sports and found:  
Sports are one of the economic engines of modern societies in terms of companies 
connected to sports, national and international tourism and mass media … sport is a 
sort of universal language which can promote several values such as peace, 
equality, tolerance and education. (p. 91).  
In their study, they accomplished teaching English and Spanish with sports, and both 
local and national sports are believed to be a method to facilitate language learning by 
immersing the language. Miller (2015) has practised and improved language teaching 
with sports at university level. In Japan, to help children learn English, Hrysyzen (2015, 
p. 77) designed an English language program called “Plan, Learn, Grow”, which 
included 12 weeks’ yoga, cooking and arts class taught in English. The yoga class was 
designed to help students understand yoga and benefit from it while learning English, 
and cooking and art class are aimed to “use their curiosity and imagination to create 
something without the limitation of rules” (p. 77). Through “Teach what you practice 
and practice what you teach (p. 85)”, teaching the second language through yoga, 





According to Nair and Bindu (2016), blended learning strategy is a type of task-based 
learning strategy that “includes specific tasks for the pupil to be completed within a 
specific time through consequent events which are executed through specific activities” 
(p. 39) and is similar to PBL. Their study found that a blended learning strategy, as a 
task-based learning strategy, was an effective method for teachers “for improving 
Social Attitude and Environmental Attitude of secondary school students” (p. 39). PBL 
was able to unite the features of the class and to promote “active, self-directed learning 
opportunities for students” (p. 50). 
Zhang and Chen (2014) analysed the Chinese language teaching situation in Australia 
and listed the obstacles to Chinese teaching. From interviews, they found that for 
13-year-old students, subjects like cooking may be more popular than Chinese, as these 
are more interesting and attractive for students at this age (p. 31). Therefore, teaching 
Chinese with cooking could be a good strategy for teachers. Zhang and Chen also 
analysed the ALAP (Asian Language Accreditation Program), the aim of which is to 
train primary and high school teachers of other subjects to enable them to teach Chinese, 
Japanese or Indonesian languages. Unlike China-born Chinese language teachers, these 
Australia-born teachers are experienced in their schools, and their authority and 
understanding to students can provide more benefit when teaching Chinese. However, 
even though some of these teachers may already be language teachers and have 
received training in general language teaching method, they may totally be unfamiliar 




language subject before. The ALAP program required teachers to study how to design 
language courses according to the syllabus, and how to assess their teaching. Therefore, 
when these teachers finished the program and went back to school to start teaching, 
they would easily get confused about how to use the appropriate strategies to teach 
students Chinese. 
Wang, An, and Wright (2018) used Active Learning Theory in their study of a flipped 
Chinese foreign language classroom. Active Learning Theory aims to improve learner 
autonomy by expecting learners to reflect on and apply what they have learned. Active 
Learning Theory is in line with PBL teaching, both allowing “learners to acquire 
low-level content knowledge outside of classroom and make full use of face-to-face 
class time to develop the high-level analysis and interaction skills under the teacher's 
guidance” (p. 503). Agbatogun (2014) utilized Active Learning Theory to develop L2 
learners’ communicative competence, and he found it was possible to utilize active 
learning to enhance the learning competence of L2 learners. Hung (2014) utilised 
Active Learning Theory in a flipped classroom for English language learners. 
According to Hung, active learning and task-based activities such as PBL are important 
for L2 students because they provide a “vast range of learning activities, instructional 
strategies, teaching methods, and a pedagogical approach that is intended to activate or 
develop the students’ thinking in the learning process” (p. 4).  





This chapter has investigated research in L2 teaching practice, in motivation, in 
students’ learning strategies, in gender-based differences and in Project-Based 
Learning. It concludes that PBL is the strongest learning strategy for second language 





Chapter 3 METHODOLOGY 
 
This chapter will introduce the Action Research (AR) methodology and the two AR 
cycles used in this study. The situation of High School A and the participants will also 
be illustrated. In addition, the data collection and analysis will be described. 
 
3.1 Educational Background  
The teacher-researcher has no teaching experience and no prior experience of 
Australian schools but has a strong interest in sport. He holds a Bachelor of Law from 
the University of Nottingham. The teacher-researcher is a volunteer-teacher as a part of 
ROSETE program. The researcher has worked as a volunteer teacher-researcher at 
High School A for more than 16 months since August 2017. The researcher was 
responsible for one weekly Chinese class on Tuesday and participated in other school 
activities on other weekdays if needed. The researcher cooperated with the Chinese 
teacher to hold weekly China Club on Tuesdays. The Chinese teachers and other 
teachers at school are mentors of the researcher.   
 
3.2 Qualitative and Quantitative Research 
In the field of educational research, qualitative and quantitative methodologies may be 




of both qualitative and quantitative research. According to Efron, and Ravid (2014), 
“Qualitative research is designed to study school situations and events as they unfold 
naturally. The focus of the investigation is on the meanings of these experiences for 
individuals and groups in these settings” (p. 40). Qualitative research focuses on the 
importance of subjectivity, while quantitative research focuses on the scientific 
precision of the object, with researchers interpreting numerical data (Efron & Ravid, 
2014).  
In this study the researcher used a qualitative approach when interviewing a Chinese 
language teacher and a focus group. Observations were also made and recorded. 
Quantitative analysis was used with the surveys of the 49 Y7 students at High School A 
who volunteered to participate in surveys about their learning interests and learning 
strategies. Therefore, mixed methods are involved in this study. The details about 
qualitative and quantitative research in this study will be illustrated on the following 
sections. 
 
3.3 Action research (AR) 
3.3.1 What is AR? 
Since the 1990s, AR has been utilized by education researchers. According to Efron, 
and Ravid (2014), “Action research is usually defined as an inquiry conducted by 
educators in their own settings in order to advance their practice and improve their 




approaches: Action is what you have done, and research helps you reflect on this 
(McNiff, 2016). Teacher action research is a common method for teacher researchers, 
as it allows teachers to explore a problem and utilize that experience to discover more 
about the problem, with the intention of improving the quality of their teaching f(Foster, 
2014). AR is always connected with a small case study. Teacher AR is a spiral process 
that includes investigation of the problem, action about the problem and the finding of a 
solution to the problem. It enables continuity in the cyclic research process in ways that 
benefit both the teacher and the students (Lesha, 2014). AR can be conducted in many 
ways, including individual teacher research, collaborative AR and school-wide AR. 
Unlike traditional research methods, AR aim to improve practice rather than “develop 
theories” or “discover generalized principles”; the researcher is not an expert from an 
outside field but an insider who has been involved in the context and is familiar with the 
situation (Efron and Ravid, 2014).  
This researcher took advantage of his teaching experience in school to discover more 
about students’ different learning interests, motivations and learning strategies. In this 
study, the “action” concerns the researcher’s teaching and observing in school and the 
“research” involves researcher’s interview with an experienced Chinese language 
teacher and surveys given to students. AR researchers study their own identities and the 
practices in which they are involved, and their final findings of the study are then used 
in their practices. Wallace (cited in Nasrollahi, Krish, & Noor, 2012) illustrated how 




to develop the reflective ability. In AR cycles, Wallace encouraged researchers to do 
everyday teaching practice and collect sufficient data. Afterwards, the researcher could 
put forward the amendments for future practice of teaching. 
 
Figure 3.1 Wallace’s Reflective Cycle and Professional Development (cited in Nasrollahi, 
Krish, & Noor, 2012, p1877) 
 
3.3.2 AR in this research 
In 2018 this researcher covered two terms as two AR cycles, utilizing different topics 
such as Chinese Foods and Chinese Sports. This study is both qualitative and 
quantitative. AR in this study allowed researcher to discover the problem in the 
research cycles and solve the problem through his teaching practice. As AR is 
qualitative, the researcher also utilized quantitative methods to support the finding in 
this study, especially in student surveys of learning interests and learning strategies. 
The researcher adopted Wallace’s AR model to discover the significance of students’ 
learning interests, motivation and learning strategies. According to Wallace’s AR 
model, the researcher should reflect on the professional practice and apply it in practice 




This research was conducted at High School A in 2018. Two AR cycles were involved 
in this study with two classes taught with PBL. In term 3, the researcher conducted the 
AR cycle 1 with the big topic, Chinese Foods. Apart from teaching language, the 
researcher planned to organize a project based on Chinese Foods to allow students to 
participate in different activities and tasks, and then reflect on what they have learned 
and experienced in the project. In AR cycle 1, activities and tasks were organized, 
including Going to the Chinese Shop, Chinese food Taste Test, and Making Chinese 
Spring rolls. Meanwhile, the researcher observed students in this process and surveyed 
students’ learning interests and learning strategies. 
Going to the Chinese Shop allowed students to experience Chinese ingredients and 
foods, and students were required to have conversation in Chinese with the shopkeeper 
when buying ingredients. Chinese Food Taste Test allowed students to experience four 
Chinese dishes, including Fried Noodles (炒面), Shallot Pancake (葱油饼), Spicy 
Mince Tofu (麻婆豆腐), and Red Braised Pork (红烧猪肉). These four dishes are 
famous in China and they all represent of one style of Chinese cooking based on 
geographical areas of China. Making Chinese Spring Rolls allowed students to 
participate in Chinese cooking and experience how Chinese people would make a 
traditional dish. At the end of AR cycle 1, the researcher analysed the data collected, 
and after modifying interventions based on AR cycle 1, data was made for AR cycle 2. 
In AR cycle 2, the researcher intervened in the PBL activities and tasks, and utilized 




six weeks available for teaching, which meant only six weeks’ research was possible. 
Compared with AR cycle 1, the shortened teaching period and compressed teaching 
content in AR cycle 2 caused some problems for Chinese teaching (see Chapter 4&5). 
In AR cycle 2, students were required to research popular and traditional Chinese sports 
in the first two weeks. Meanwhile, they were taught the basic Chinese vocabulary of 
Chinese sports, including numbers, sports names and umpire calls. Afterwards, the 
students were asked to present what they had found and learned by making a short film 
or doing a presentation in front of other classes. Each Y7 class were then assigned to 
play volleyball match against another Y7 class, and all the students were volunteered to 
be the umpire, cheerleaders and volleyball players. During the volleyball match, all the 
umpires, counters, cheerleaders and volleyball players were required to speak Chinese. 
AR cycle 2 allowed students to participate in outdoor activities that required different 
learning methods from normal classroom teaching. The initial design of AR cycle 2 
involved a focus group, an interview with Chinese language teacher and administering 
the SILL survey to all Y7 participants. However, having considered the Y7 students’ 
study time and learning capability, the school and the Chinese language teacher 
suggested that the researcher not conduct the SILL survey (50 questions) to the whole 
Y7 because 50 questions would be too long and too difficult for Y7 students to finish. 
Therefore, after the negotiation with the school and the Chinese language teacher, the 




AR cycle 1 (Term 3) and AR cycle 2 (Term 4) is shown in the Figure 3.2.
 
Figure 3.2 AR Process of This Study 
 
3.4 Site selection and participants 
As a beginning teacher of the ROSETE program, the researcher went to High School A 
in the Western Sydney Region to teach Mandarin Chinese and designed the research 




located in Western Sydney Region, and the Chinese Curriculum has included Chinese 
teaching to Y7 for over 10 years. High School A is one of the initial schools 
participated in ROSETE program. The school encourages learners to live up to the 
'DARE' motto of being dynamic, accountable, resilient and engaged learners. From his 
previous educational background, the researcher noticed the difference of teaching and 
learning between Chinese and Western schools under these two different cultures, 
including the different attitudes towards gender difference. At High School A, Y7 
students had compulsory Chinese class three days a week, and Y9 students had a 
selective Chinese class. In addition, the school supported Chinese activities and tasks, 
including a China Club, which students from all grades could volunteer to participate in. 
The China Club aimed to provide more opportunities to experience Chinese culture and 
practise speaking Chinese to students from all grades (see Chapter 7). The China Club 
fosters the continuing interest in students, and it has organized a lot of activities 
including the China Tour and Lion Dance to prepare multiple learning methods for 
students.  
The researcher taught in one of the Y7 classes with 24 students, and assisted in other 
Chinese classes, including a Y9 optional Chinese class and the China Club. The 
researcher taught one lesson for 80 minutes in Week A and one lesson for 120 minutes 
in Week B, according to the schedule. The researcher received sufficient assistance 
from the school and class teacher to do both teaching and researching, and he was able 




supports students’ practical activities alongside class attendance. At the end of Term 4, 
there was a special teaching week called Dynamic, Accountable, Resilient and Engaged 
(DARE) week (see Chapter 7), during which students were encouraged to apply their 
knowledge in the daily lives. This gave the researcher the opportunity to introduce 
Chinese Foods and Chinese Sports as two main topics of the term, and these are also the 
topics of the AR cycles in the PBL classes. 
The teacher participated in the interview at High School A has more than ten years’ 
experience of teaching Chinese. The teacher participator received the Chinese 
language training in China and received the pre-service training in Australia. She has 
worked as Chinese teacher for three schools in Australia, and she has been working at 
High School A for nearly ten years. In addition, her husband is a Chinese as well, which 
helps her to improve Chinese language skills and discuss the linguistic problems with 
her family. 
In AR cycle 1, all Y7 Chinese learners were encouraged to participate in the survey of 
students’ learning interests and strategies. Forty-nine students (n=49) from different 
classes in Y7 volunteered to participate in surveys. In AR cycle 2, the researcher 
selected seven students from the class he was teaching to be in the focus group. Four 
male students and three female students covering different Chinese proficiency levels 
were selected. Y7 students at High School A have different levels of Chinese. Some 
will have learned Chinese from primary school, while others will have not learned 




representation. The Chinese language teacher at High School A participated in the 
study as well. This teacher had more than 10 years’ experience in teaching Chinese and 
was responsible for the designing, planning, preparing and teaching for the whole Y7 
and Y9 selective Chinese classes. The teacher was involved in the interviews about 
students’ diverse interests, motivation and learning strategies. These interviews also 
provided feedback to the two AR cycles of the study. The Chinese teacher also 
provided support, suggestions and experience during the whole research process. 
For the focus group, the seven students came from different levels of Chinese learning 
and their different learning interests were observed. Their study levels were determined 
by their examination results and the Chinese teacher’s recommendation. Students in the 
focus group were asked to do a group interview with the researcher. The researcher 
directed the inquiry and the interaction in an unstructured manner. In the focus group, 
student were given the initials A, B, C, D, E, F and G. Students A, B, C and D are male 
students, while students E, F and G are female students. Students A, B and E were in the 
top level (top 30%, according to the examination results) of Chinese learning in 2018. 
Students C, D, F and G were in middle and lower levels (other 70%, according to the 
examination results). 
In Chinese schools, students have language lessons every day, as language learning is 
regarded as one of the most significant subjects in Western schools. While in Western 




difference between Chinese and Western schools, the research principles and 
trustworthiness are needful. 
3.5 Research principles and trustworthiness 
3.5.1 Prolonged engagement 
As illustrated at the beginning of the chapter, the researcher had frequent 
communication with both teachers and students at High School A as a part of ROSETE 
program. In addition, the researcher also deepened his understanding of local students 
and school environment in Western Sydney Region. In the process of teaching and 
researching, the researcher also developed his understanding of the Chinese language 
teaching curriculum in Australia. 
3.5.2 Ethical consideration 
This research aimed to research the Chinese learning at High School A in the Western 
Sydney Region, and the participants were Y7 students and the Chinese language 
teacher. Ethical considerations were foremost through the whole research, with all 
participants guaranteed safety and privacy via both Western Sydney University Ethics 
and SERAP (see appendices A, B and C). Therefore, the study will not use as data any 
student’s image with clear face or identify any student’s academic mark. All names of 
the school, teacher and students used in the study will be replaced by synonyms, and all 
the identities will not be revealed by the researcher. All the student’s craft involved in 
this research will be under a pseudonym or alias. It is guaranteed that all the data will be 




the research will be carefully stored in the university servers. Anyone has not been 
involved into the research will not have the permission to access the data. 
Before the research, the researcher received training provided by Western Sydney 
University, NSW Department of Education and Training and also the school. The 
researcher informed the about the potential content and methods. First, the school 
principal was informed about the research. With the principal’s permission, the 
researcher communicated with the Chinese teacher to discuss research details. The 
Chinese teacher provided significant suggestions to the researcher about the research 
content. For example, the SILL survey was done by the focus group rather than by all 
Y7 students, because of Chinese teacher’s consideration of Y7 students’ maturity and 
ability. When the research started, all the participants, including students and parents, 
were informed about it, and all the participants were volunteers. Participating students 
were required to hand the consent form to their parents or guardians, and students 
without their parents’ signature on the consent form they could not participate in the 
research. In addition, all participants had a guaranteed right to withdraw from the 
research whenever they wanted. 
 
3.6 Data collection 
This section will explain the data collection process in this study, including surveys, 





Survey in teacher AR is used to gather the information from the participants. “Surveys 
are one of the most common and efficient ways to gather information. They provide 
large numbers of responses very fast and can be utilized very efficiently and with 
minimal expense and can be easily and quickly analysed.” (Efron & Ravid, 2014, p. 
107). Surveys include two methods, which are unstructured responses and structured 
responses. The researcher adopted structured survey to discover the students’ study 
interests and strategies of learning Chinese in AR cycle 1. Forty-nine students (n=49) 
from different Y7 classes volunteered to participate in the surveys in AR cycle 1. The 
researcher conducted the survey by asking about students’ interests in aspects of 
Chinese language and preferred learning methods. Multiple answers could be chosen 
from the provided options as long as the condition matched the students. The researcher 
conducted the survey in AR cycle 1 for all the Y7 students who were learning Chinese.  
In AR cycle 2, the SILL survey was done by the focus group students for researching 
their learning strategies (n=7). Questions in the SILL survey asked about the students’ 
different learning methods based on different learning strategies. Questions were 
designed from cognitive strategy, mnemonic strategy, metacognitive strategy, 
compensatory strategy, affective strategy and social strategy that Oxford (1990) 
provided about students’ learning difference. By collecting the survey data, the 
researcher was able to discover the students’ preferred interests and learning strategies. 




survey of students’ learning methods and learning strategy in AR cycle 1. Appendix E 
is the SILL survey for the focus group in AR cycle 2.   
3.6.2 Interview 
For teacher AR, interviewing is a reliable method for collecting data from students and 
teachers (Efron & Ravid, 2014). The aim of interviewing is to help the researcher 
understand the problem by asking questions and having a conversation about the topic. 
Interviewing requires participants to have prior knowledge or experience about the 
topic. Interviews are of three kinds: unstructured, semi-structured and structured 
interviews (McNiff, 2016). This study involved a semi-structured interview with a 
Chinese language teacher at High School A who had more than ten years’ experience of 
teaching Chinese. This interview was done in AR cycle 2 (Term 4). The interview 
involved different aspects of Y7 students’ Chinese learning situation and included the 
feedback after the AR cycle 1. The topics involved in the interview included Y7 
students’ Chinese learning interests, strategies, gender-based differences, strengths and 
weaknesses, in addition to the Chinese teachers’ reflections and suggestions. The 
question outline is shown here: 
1) How long have you been teaching? 
2) Which topic in 2018 do you think students would prefer?  
3) Do you think students learn well after class? Any gender-based difference of 




4) What are the ways you have found the students learn new language more effectively? 
Any gender-based difference? 
5) Do you think your students can hold a simple conversation with another student in 
Chinese after this whole year study?  
6) Do you think they would do this in their daily lives very often? 
7) Do students review after class? Any gender-based difference? 
8) What are the differences between the old Chinese syllabus and the new Chinese 
syllabus? 
9) Have you noticed students in class have different interests and focus in your career? 
10) Do you think students would use different strategies when they learn Chinese?  
11) Do you think that this kind of students’ gender-based difference matters when 
students learn Chinese?  
12) If you are going to give me a suggestion as a Chinese teacher, how can I use this 
kind of gender-based difference or students’ individual learning difference to help 
my students learn Chinese better?  
 
3.6.3 Focus group 
Focus group interviews have a flexible format in order to produce sufficient feedback to 




group with seven students was conducted in AR cycle 2 to research students’ learning 
interests, motivations and strategies. The researcher led the interview with the 
following broad questions: 
Students’ learning situation, interests, motivation and learning strategies: 
1) Do you think you have achieved well in Chinese in 2018? 
2) Do you review after class? How often? 
3) Can you hold a simple conversation with your classmate after a year’s study? 
4) Would you like to apply it in your daily life to talk to Chinese people? 
Students’ learning interests, motivation and feedback about AR: 
5) Which topic/term do you remember most? 
6) Which PBL topic do you prefer? Chinese Foods or Chinese Sports? Why? Which 
part of it do you like? 
Students’ learning strategies: 
7) What are your ways you have found to learn Chinese effectively? 
8) What activities helped you remember the new vocabulary? 
3.6.4 Observation journal 
Observation is common in mixed-methods research (Piggot-Irvine, 2015), which 




& Ravid, 2014). Observation in this study was unstructured, which is both descriptive 
and reflective. The researcher conducted participant observation of the students from 
his own classes and non-participant observation of another Chinese teacher’s lessons. 
The researcher had one lesson to teach on his own under the supervision of the Chinese 
teacher and had at least two lessons to observe about another Chinese teacher’s Chinese 
class in AR cycles. The researcher set up the form for observing the lesson before the 
research commenced and documented his reflections on the observations weekly. The 
researcher’s observations focused on students’ different interest, motivation and 
learning strategies used in Chinese learning. The researcher also focused on the 
different performances related to gender differences. By doing the observation protocol, 
the researcher was looking for the potential solution that might reduce such differences 
and help teachers in their classrooms. After each cycle, the adjustment and 
improvement based on the previous observation have been applied in the new cycle. 
 
3.7 Data analysis 
Analysis of data is significant as it reveals the finding of the research and helps the 
researcher to draw the conclusion (Fazeil, 2012). The data analysis provided the final 
outcomes and the conclusion of the study. This study includes both qualitative and 
quantitative data, and the analysis of each is different. The researcher analysed the 
collected data, including his observation journal, students’ surveys, the interview with 




data were analysed with open coding context analysis. The researcher organized the 
context and divided the interview context based on the content. Afterwards, the 
researcher generalized the core content of the interview contexts and linked them in 
order to create and generalize the theory. By analysing the data, the researcher looked 
for the hypothesis of the text based on the analysis to explain and solve the research 
questions. The observation journal, interview and focus group were coded by putting 
forward relevant questions to the research in different aspects and comparing the data 
with literatures. The analysis of the observation journal, interview and focus group 
revealed the research finding of Y7 students’ Chinese learning interests, motivations 
and strategies. The research findings were also compared with other research literature. 
Open coding is a method to analyse the original text materials. The researcher looked 
for a concept from the text and defined the concept with a code (Baumfield, Hall, & 
Wall, 2012). Afterwards, the researcher discovered the connections between the 
concepts. 
The researcher collected the students’ survey of learning interests, motivations and 
strategies as quantitative data. The researcher tabulated the survey data and compared 
them horizontally and vertically to show the frequency of students’ interests and 
learning strategies. In order to discover the significance of gender-based differences, 
data from male and female students were listed respectively in each table and then 
compared and analysed. In this research, a chi-square test was used to deduce if 




differences. Chi-square tests were done with the SPSS. However, as the SILL survey 
was recommended to be done by focus group rather than all the Y7 volunteers, a 
chi-square test for the SILL survey was not utilized for discovering the significance of 
students’ gender-based differences. Therefore, the SILL survey data was tabulated and 
compared. In the process of comparing survey data, a qualitative methodology was 
utilized to analyse the contents. The data collection and analysis are reviewed in Tables 
3.1, 3.2 and 3.3. 
Table 3.1  






Data Collection Methods Data Analysis 
Research Question 1: What 
are the reasons for Year 7 
students having different 
learning interests, 






Interview with Chinese 
teacher 
Open coding 




Research Question 2:  
How can PBL work in 
Chinese teaching to teach 
students about Chinese 
culture and apply what they 





Interview with Chinese 
teacher 
Open coding 




Research Question 3:  To 
what extent can Year 7 
students’ learning interests 
which may be connected 
with gender-based 
differences help them with 
Chinese language learning? 
How can teachers utilize 





Interview with Chinese 
teacher 
Open coding 




3.8 Term Plans 
Table 3.2 
 AR Cycle 1 (Chinese Foods, Term 3) 
Week 
&Date 






80 - assembly + 40 mins 
Announce those groups that 
have detention to finish their 
written ad 
 
Those people who have not 
submitted recordings:  rehearse 
1 – 2 times with practice audio. 
Then record good copy and 
send to Chinese teacher 
 
People who have already 
submitted:  
Play with mao bi (毛笔, brush 
pen) and magic writing matts to 
practice characters 
H/W 
All students do pre-test for 
Term 3 
120  
Go through results of pre-test 
Teacher explains the cuisine regions of China and 
students color in map 
Drill pronunciation of cuisine regions 
Do reading comprehension on Chinese Regional 
Cuisines 
Mark answers for reading comprehension in whole 
class discussion 








Teach about Chinese 
cooking equipment 


















Hand back Assessment 2 
Give feedback from shopkeeper 
Students do self- reflection 
Read ‘The Proud Chopsticks’ 
Teach vocab from the back of ‘The Proud 
Chopsticks’, focusing on 你会不会拿筷子？  
会 / 不会 (Can you use chopsticks? Yes/No.) 
Do activities 1 – 3 from ‘The Proud Chopsticks’ 
 
 40 




Do cultural reflection 
journal #3 
Research medicinal 







Research medicinal benefits of 
Chinese ingredients 
Issue Assessment task 3: 
Cultural Essay  
Explain task and read ‘A’ grade 
criteria on marking grid 
Analyze the essay question 
(together in whole class 
discussion) 
Read out guidelines for 
referencing sources in 
bibliography 
120 






Taste test Hong Shao 
Zhu Rou ( 红烧猪肉 , 
Red slow-cooked pork) 
Write up cultural 
reflection journal #4 for 








 80  
Brainstorm ideas for essay using table on the 
 40  
Taste test Chao Mian (炒
40  






面 , Fried Noodles) and 
Ma Po Dou Fu (麻婆豆
腐, Spicy Minced tofu). 
Finish cultural reflection 
journal #4 
 
ideas from ‘Analyse the 
question’ into 







Model how to complete 1st 
body paragraph of Cultural 
essay 
Draft cultural essays 
120 
Draft cultural essays (80 mins) 
(next 40 mins)  
Work on food vocabulary list. Students use Google 
Translate to research the Pinyin + characters for 
some dish names. Students research the English of 
some other dish names. Directly teach 咕老肉  
(Sweet and Sour Pork) & 麻婆豆腐  ( Spicy 
Minced tofu).  
Teach from 肉  down to   炒饭 
Teach pronunciation and how to read / write the 
characters. 
 
 40  
Finish teaching food 
vocabulary 














Do ‘Cai Dan (菜单 , menu)’ partner speaking 
activity if needed 
Peer feedback activity on essay drafts 
Teach drink vocab 
 40  
Revise drink vocab 




Teach 喜欢  (like)，吃 










Teach sentence patterns for 
likes / dislikes 





Do spoons activity 
Teach giving reasons 
Do writing activity on giving reasons 
Start to teach taste description words 
 
 40  
Finish teaching taste 
description words 
Listening activity on 
taste words 












Teach 不但…   而且… (not only… but also…) 
Early finishers:  Do ‘At the Restaurant’ reading 
comprehension 
Reference List challenge 
Listening Revision 1 
 
 40  
Listening Revision 
 2 & 3 
40 
Reference list challenge 






Writing revision 2 
Reading revision 1 
Writing revision 3 
 
120  
Reference list challenge  
Listening revision 4 
Reading revision 2 
 40  









Yearly Exam (r & w) 
 40  



















Explain the dates / times for catch up exams 
and when I will give back all the papers 
Revise Q/A on names, ages, family 
members, prices of things 
Get students to download the e-copy of 
booklet onto their computer 
Explain the CLIL (Content and Language 
Integrated Learning) nature of the unit and 
that you will be trying to only communicate 
in Chinese with the students. They need to 
guess what you are saying. 
Explain that their booklet will be like a 
dictionary 
P. 2 booklet    Use PPT 1 – Intro to unit 
to explain the name of the new unit and the 
120 
Do survey for research 
Play Kahoot to revise 
words from PPT 1 & 2 
p.4-5 booklet    
Revise Chinese 
numbers 1 – 20 
Play a number game 
P. 6 booklet       
Revise the hand signals 
for numbers 1 – 10 
P. 7-8 booklet Teach 
how to score in Chinese 
Play 石头，剪刀，布 
(Rock, scissors and 
cloths) 
 40 
Put class into teams 
Set up example game on 
quad (2 x teams playing 
and 2 x teams umpiring 
and scoring) 
 




new words in Chinese 
P.3 booklet   Use PPT 2 to explain some 
other general words associated with ball 
games 
 
Go out to quadrangle 
and teach umpire’s calls 
in Chinese 
P.9 booklet Teach 



















Practice saying sport 
scores from the weekend 
results 
Practise playing, scoring 
& umpiring Newcomb 




P. 3   Switch to English to 
brainstorm popular sports in China 
Teach students about sports in 
China NEED TO MAKE A PPT or 
FIND A YOUTUBE VIDEO 








Give out notifications of PBL project 
Get into groups 
 
Define what ball game they want to research 
& make a doco on 
Discover what they can about the umpiring / 
scoring calls in Chinese for their chosen 
120 
Practise playing, 
scoring & umpiring 
Newcomb ball in 
Chinese (40 mins) 
Dream about how they 
want to make their 
doco: jobs, props, 
 40 
Continue drafting 








Start drafting running 





















DARE Week activities 
120 
Finish making films if 
needed 
OR 
Play volleyball in 
Chinese on the quad 
Researcher 
interviews focus group 
P.1B Present 





Play volleyball in 





6B  80 














Chapter 4 RESULT —SURVEY OF Y7 
STUDENTS’ LEARNING INTERESTS, 
MOTIVATION AND STRATEGIES 
 
This chapter illustrates 2018 Y7 students’ surveys of learning interests and learning 
strategy they used at High School A. The chapter shows the survey results via tables 
and the analysis with chi-square test is shown for testing the significance of 
gender-based difference in students learning interest and learning strategy. Finally, 
conclusion and discussion are provided for developing Chinese teaching. 
 
4.1 Y7 students’ survey 
4.1.1 Survey of Y7 students’ study interests and motivations  
In order to research students’ interest in the process of learning Chinese and whether 
their interest is influenced by gender, the researcher surveyed 20 male and 29 female 
Y7 students at High School A. The survey question was: “Why are you interested in 
learning Chinese?”. There were six options for participants to choose and more than 







Table 4.1  
Y7 Students’ Survey Results of Learning Interests and Motivation 
 
According to the survey, the options “Because I want to learn more about Chinese 
culture”(41%), “Because it is an interesting sounding language” (34%), “Because I 
want to communicate with Chinese friends / neighbours”(32%) and “Because I want to 
travel to China”(28%) are similarly popular among participants. These options 
Interests and 
Motivations 













Because I want to learn 
more about Chinese 
culture 
 
20 40.8 20.4 7 35.0 13 44.8 
Because I want to pass the 
year 7 Chinese course 
 
23 46.9 23.5 9 45.0 14 48.3 




17 34.7 17.3 6 30.0 11 37.9 
Because I want to 
communicate with 
Chinese friends / 
neighbors 
 
16 32.7 16.3 6 30.0 10 34.5 
Because I want to travel to 
China 
 
14 26.8 14.3 8 40.0 6 20.7 
Because it is an artistic 
looking language 
 
8 16.3 8.2 1 5.0 7 24.1 




represent the culture, language/vocabulary/pronunciation, communication, and travel 
subjects. Additionally, the option “Because it is an artistic looking language” was the 
least popular, with 14% of participants choosing it. 
Nearly half of both the male (45%) and female (48%) participants believed that they 
learn Chinese because they have to pass the examination. As for the interests, large 
percentages of males (35%) and females (45%) students were interested in Chinese 
culture as their motivation to learn Chinese. Slightly more females (38%) than males 
(30%) were interested in learning Chinese because it is an interesting-sounding 
language. Similarly, slightly more females (35%) than males (30%) were interested in 
learning Chinese so they could communicate with Chinese people. There was a larger 
percentage of males (40%) than females (21%) interested in Chinese because they 
would like to travel in China, and more females (24%) than males (5%) were interested 
because “Chinese is an artistic looking language”, which is in line with Meece, Glienke 
and Burg’s (2016) theory that female students tend to be more interest in art and 
writing. 
In order to analyse the significance of gender-based differences with the 49 Y7 students’ 
learning interests and motivation, a chi-square test was utilized in this study. According 
to the Chi-square test for students’ gender-based difference and students’ learning 
interests and motivation, n (0.391) >0.05. In chi-square test, if n < 0.05, the result would 




Therefore, gender-based difference is statistically not significant to students’ learning 
interests and motivation, because the significance (n) is larger 0.05. 
 
4.1.2 Y7 students’ survey of learning strategy 
Based on O’Mally and Chamot’s (1990) language study strategy system, the researcher 
designed a survey to discover Y7 students’ learning strategies. The survey question was 
“How would you learn Chinese?” The students could choose from nine options, and 
they were allowed to choose more than one option. The survey options and the resulting 
data are shown in Table 4.3. Options 1, 2 and 3 belong to cognitive strategy; options 4, 




 Students Survey of Learning Methods and Learning Strategies 







1. Repeating After the 
Teacher 
 
25 53.2 19.1 11 55.0 14 48.3 
2. Copying Down Notes 
 
10 21.3 7.6 3 15.0 7 24.1 
3. Watching YouTube 
Videos 
 
20 42.6 15.3 7 35.0 13 44.8 
Cognitive Strategy Total 
 







According to the table, students’ preferences among the three main strategies were 
slightly different. Allowing for the freedom to choose more than one strategy option, 
students’ strategy preferences from the most popular to the least popular were: 
cognitive strategy (117.1%) > social/affective strategy (93.6%) > metacognitive 
strategy (68.1%). 
Comparing the differences between the male and female students’ preferred strategies, 
female students utilized more learning strategies than male students, which is in line 
Social/Affective Strategy 
 
4. Class Discussion 
 
20 42.6 15.3 10 50.0 10 34.5 
5. Researching Words in 
Pairs 
 
9 19.1 6.9 3 15.0 6 20.7 
6. Working on 
Collaborative Projects 
 
15 31.9 11.5 5 25.0 10 34.5 
Social/Affective Strategy 
Total 
44 93.6 33.7 18 90.0 26 89.7 
Metacognitive Strategy 
7. Doing Self-Evaluation 
 
16 34.0 12.2 5 25.0 11 37.9 
8. Practicing as Much as 
Possible 
 
10 21.3 7.6 3 15.0 7 24.1 
9. Making Study Plan 
 
6 12.8 4.6 2 10.0 4 13.8 
Metacognitive Strategy Total 
 
32 68.1 24.4 10 50 22 75.8 






with Chen and Luo’s (2016) research finding. Male students have heavier weight in 
cognitive strategy and metacognitive strategy than female students. In particular, 
female students’ percentages in all three options of metacognitive strategy were larger 
than male students’ percentages, which is in line with the focus group finding (see 
Chapter 5). Male (90.0%) and female (89.7%) students have similar weights for 
social/affective strategy, which is in line with Du’s (2015) research finding. 
In order to research the significance of gender-based differences to students’ learning 
strategies, a chi-square test has been utilized. According to the chi-square test for 
students’ gender-based difference and students’ learning strategies, n = 0.846 >0.05. 
Therefore, gender-based difference is statistically not significant to students’ learning 
strategies, because the significance is larger than 0.05. 
 
4.2 Conclusion 
In general, most of the students said they had to learn Chinese “Because I want to pass 
the year 7 Chinese course”. At High School A, the Chinese course is compulsory course 
for Y7 as it is one of the Confucius Classroom belong to Hanban. Y7 students were 
required to take the examination at the end of each term to exam the study quality, and 
so this explanation would be considered relatively reasonable. In addition, although the 
Chinese teacher and the researcher designed and prepared the Chinese course to be as 
interesting as possible, 46% of the participants considered they “have to” learn it rather 




about how to increase students’ interests and engage more students in active Chinese 
learning. Considering that 46.9% of students’ chose passive study, teachers could add 
suitable topics and contents about these four subjects, including Me and My Family, 
Chinese Numbers and Currency, Chinese Foods and Chinese Sports. 
In the 2018 Chinese course, the Chinese teacher and the researcher designed the course 
covering all these subjects and separated them into the different school terms. It could 
be a good idea to connect different subjects in one topic. For example, the teacher could 
add “communication” to “travel” and ask students to design and present a conversation 
related to traveling in China, such as asking for directions. The researcher observed the 
Chinese language teacher making stories about a Chinese script character (Week 4 and 
5, Term 3). For example, when teaching the character 鸟 (bird, in English), the teacher 
asked students what it looked like and led them to think about a bird standing on a 
branch. Teachers could utilize more strategies like this to help students remember 
Chinese characters and develop deeper feelings about the artistic look of Chinese script. 
The Chi-square test revealed that gender-based differences were not significant to 
students’ learning interests and motivations. However, male students and female 
students were observed having different learning interests and motivations, which may 
be due to their individual differences or the primary schools they came from. For 
instance, the 2018 Y7 students at High School A came from various primary schools in 
the Western Sydney Region, some of which have compulsory Chinese classes. Students 




motivations since their primary Chinese lessons, and they would also have a much 
deeper understanding of the language, having learned it longer than the other students 
in Y7. Therefore, based on students’ different learning interests and motivations, 
gender and its influence will be discussed further in the next chapter. 
According to the comparison between male and female students in the interests and 
motivations survey, both male and female Y7 students of Chinese were interested in its 
culture and its language pronunciation and communicative applications. Chinese 
language teachers should involve content and topics related to these three aspects when 
designing and preparing lessons. In addition, teachers could connect two or more 
aspects by involving them together in the same lesson activity (Yue, 2017). For 
example, a teacher could design a project to ask students to think about a conversation 
or comment about watching a Chinese opera, and then require students to present it 
within a group. This activity would involve all three of the most popular aspects 
interesting students: Chinese culture, the communicative application and the 
pronunciation practice. According to the teacher interview and focus groups (see 
chapter 5), male students in the Y7 Chinese class would sometimes be brave and utilize 
social strategy to help them learn Chinese, including talking with Chinese people, 
which was also their motivation for learning Chinese. Teachers should consider this 
and use activities requiring students’ social strategy, which are believed to be helpful 




active in communicative activities, teachers could also encourage female students to do 
so by modelling and competing (Zhang, 2017). 
Additionally, according to the survey, more male students are interested in traveling, 
while more female students are interested in the artistic look of Chinese script. It is 
probably because of gender traits that male students would like to discover and explore, 
while female students prefer the visual aspects. It was observed in the activity of 
making Chinese Spring Rolls in Chinese class, that male students preferred to do as 
many rolls as they could and try to add new fillings into the rolls, while female students 
preferred to make rolls slowly, and take care about whether the roll had been made 
beautifully and perfectly. Therefore, teachers should pay attention to male and female 
students’ different interests in learning Chinese and involve different topics and 
activities in order to engage both male and female students in Chinese lessons. This 
way, students would find that Chinese is more learnable. 
On the basis of the survey of students interests and motivations, the Y7 participants 
preferred to use cognitive and social/affective strategies to help them learn Chinese 
much more than metacognitive strategy. From the researcher’s observation, as Y7 
students are generally about 12 years’ old, they learn most commonly methods by either 
following elders such as the teacher or learning with a partner or classmates. Cognitive 
strategies were often utilized under the teacher’s instruction during class. For example, 
students during the class often were required to repeat after the teacher, copy notes from 




was usually utilized with students’ friends or classmates, as they are all at the same age, 
which helps them communicate and understand each other. Particularly in regard to the 
Y7 students of High School A, most had graduated from primary schools nearby, and 
they probably knew each other for about six years and were very familiar with each 
other. These students were not only classmates but also friends. Therefore, it would be 
much easier to learn together. It was observed that the students who worked together 
during the Chinese class also played and ate together after class. Thus, Y7 students in 
High School A would utilize social/affective strategies quite often. 
However, at the age of 12, students are not able to master many metacognitive 
strategies, as metacognitive strategies require learner’s high management ability and 
awareness of what they need to learn. For instance, self-evaluation and learning plans 
may not be unpromoted learning methods for Y7 students. Therefore, the survey 
participants’ preference for metacognitive strategy would be relatively lower than for 
cognitive and social/affective strategies. Among the three options of the survey, 
self-evaluation was the most popular strategy that the students liked to use. According 
to the researcher’s observation, this strategy was introduced and encouraged by the 
Chinese teacher through the whole school year. For instance, the journal of the 
researcher in week 3, Term 1 shows that “the Chinese teacher asked students to discuss 
in pairs about what they have learned and reflected it in front of the whole class”. 
Additionally, in week 2, Term 4, “the Chinese teacher suggested to the researcher to 




what they have already knew, as formative assessment”. Therefore, it is probable that 
the students learned this strategy from the teacher and continued to utilize this strategy 
in their Chinese learning. 
Since these Y7 students would have graduated from primary several months before, 
they were young and may not have been taught appropriate learning methods and 
strategies, and so the teacher would be one of the significant people that the students 
could learn from. Therefore, teachers should consider bringing some learning strategies 
to class, especially the metacognitive strategy so that students can learn them. For 
example, teachers could require students to do a short self-evaluation after each class, 
which could also help teachers reflect on their teaching in class. Teaching appropriate 
learning methods and strategies is supposed to be as important as teaching language 
itself. 
According to Wu and Yang (2015), students’ Chinese learning interests, motivations 
and learning strategies are tightly connected and influence each other. In their study, 
Wu and Yang concluded the learning interest could be applied to predict students’ final 
marks, and it is believed that learning interests could be transformed as positive 
learning emotions, which could benefit from the metacognitive and affective strategies. 
The metacognitive strategy could regulate and control the learning process, and the 
affective strategy could manage the learning process by utilizing positive emotions and 
reducing negative emotions. Therefore, both learning strategy and learning interests are 




the PBLs have shown interests in Chinese learning. Particularly, shopping excursion 
was believed as one motivating and appropriate method to cultivate students’ learning 
interests and apply the learning strategies. In shopping excursion, students may not be 
able to talk with long Chinese sentence, but they all would like to practise what they 
have learned in the classroom, even simple words. In addition, students after the 
shopping excursion PBL also had a good memory which helped them master to 
vocabulary and conversation. Learning strategy and learning interests cooperate to help 
learners manage the learning process. Relevant aspects of Wu and Yang’s (2015) 
research are shown in Figure 4.1.
 
Figure 4.1 Wu and Yang’s (2015, p98) Model of The Effect of Learning Interests and Learning 
Strategy 
 
AR cycle 1 (Chinese Foods) revealed that Y7 students were interested in Chinese and 
they had particular interest in Chinese culture, sounds and communication. 




they “have to” rather than “like to”. Therefore, the researcher added more contents in 
the form of activities and tasks based on Chinese culture, sounds and communication in 
order to increase students’ Chinese learning interests. For example, students were 
encouraged to participate in a Lion Dance performance of the China Club, as it 
involved Chinese culture, performance and communication activities. Meanwhile, AR 
cycle 1 revealed that students utilized cognitive strategy very often. However, some 
students did not utilize social strategy and affective strategy, and a large number of 
students utilized metacognitive strategy. Therefore, the research provided more 
opportunities in class to show students more learning strategies and help them to apply 
them. For example, the researcher purposely required students to reflect on what they 






Chapter 5 RESULT —— THE RESEARCH 
 
This chapter describes the teacher interview and focus group used in this study. The 
interview content has been analysed and summarized along with the SILL survey and 
its results to discover focus group students’ learning strategies. Finally, the conclusion 
and discussion are provided in this chapter based on the research findings. 
 
5.1 Analysis and finding of the teacher interview 
After the coding process, the researcher divided the findings from the teacher interview 
into the following points.  
5.1.1 Students’ preference and interest of learning Chinese  
According to the interviewee, students in the 2018 Y7 class preferred the topics money, 
shopping and food, which is in line with the result of the focus group (see Section 5.2). 
The interviewee mentioned a barrier to teaching the Chinese Foods topic: Chinese 
foods and ingredients may not be acceptant to Muslim students, some of whom were 
uncooperative at first. After teachers made some adjustment for teaching food., 
students were successfully engaged with the topic and they were increasingly engaged 
through the year. However, at the end of the year, in DARE week, students were not 
engaged well like the previous period, and they were not interested (Teacher 
interviewee). DARE week is the special week organized by the school to provide 




develop themselves. The aim of the DARE week is to make students be Dynamic, 
Accountable, Resilient and Engaged learners. According to the researcher’s 
observation, students were not engaged with Chinese language learning as they were 
with other topics. The journal entry in DARE week was: “Some students showed me 
less motivation and interest than I expected in DARE week. I thought they might enjoy 
the DARE Week with its diverse activities. But some students did not participate in the 
activities and they showed me low willing to do with the teacher” (Teacher 
interviewee).  
From the researcher’s thinking and conversation with teachers and students, the reasons 
for this problem can be various. First, at the end of the year, students were looking 
forward to the vacation and had less interest in learning. According the journal entry in 
week 1, Term 4,  
7D students were not concentrated well today compared with their great 
performance in the previous terms. Some of them kept talking with partners and 
some good students started to not listen to the teacher. It may because of they just 
return from the vacation, may also because of they have finished the examination 
and it is now term 4. (Teacher interviewee)  
Second, High School A students always finished all their examinations before DARE 
week. Therefore, although DARE week activities also required assessments, students 




other assessments. Third, the DARE week is in Term 4 which has six weeks of learning, 
while other terms have 10 or 11 weeks. In this case, teachers would either compress the 
course or design it to be easier for students. Thus, students would feel bored or stressed 
with a course that was different from other courses they had. Fourth, according to the 
interview with focus group students, most of them preferred the Chinese foods topic 
rather than the Chinese Sports topic as the DARE week topic of the Chinese subject. It 
may be concluded that the students’ chose Food as a topic because it is more practical in 
Australia than Chinese Sports and it provides more interesting and well-planned 
activities for students to engage with. 
Afterwards, when the interviewee was asked if the male or female students were more 
engaged in different topics, the interviewee said that they were both engaged in Chinese 
Sports, but male students were more engaged in the shopping topic.  
    With the food unit, it was both. With the sport unit, I think the boys were more 
engaged then the girls. With the shopping unit like I said, that was probably the 
unit that everybody was engaged right from the beginning. (Teacher interviewee) 
In the shopping topic, students had learned Chinese vocabulary and conversation for 
shopping, and they had the chance to go to Chinese shop near the school to talk to real 
Chinese people. According to the interviewee, male students “enjoyed the opportunity 
to run around and be active outside the classroom”, and there were some female 




to sit on the side” (Teacher interviewee), which is in line with the finding of 
Lasagabaster (2016). Richards (2015) noticed the significance of teaching outside the 
classroom. He believed that studying outside the classroom is also important for 
language teachers to judge if the teaching is successful. 
In 2018, students studied two projects with two main topics, Chinese Foods and 
Chinese Sports. According to the interviewee, both topics were generally be well 
received by both genders. However, in 2018, students were engaged better with 
Chinese Foods topic than with Chinese Sports topic. The interviewee reflected that the 
momentum of the reluctance of both genders to Chinese study gathered in 2018. In 
2018, students were not studying as hard as in other years in DARE week, as it was in 
the last term of the year, they had finished the yearly examinations, do the least work, 
and look forward to the Christmas vacation. Chinese is not as important as other 
subjects at this stage in high school, therefore, students would spend more time in other 
subjects like English and Math. The interviewee commented: “It wasn't really a 
reflection of their engagement or they're not engagement. They're the kind of children 
that just do bare minimum” (Teacher interviewee).  
As with the interviewee’s comments, according to the focus group, six out of seven 
students preferred the Chinese Foods unit more than the Chinese Sports unit. There are 
various reasons for this. Students liked to make Chinese foods by themselves and they 
like to know things that they can use in their daily lives and when they go to a Chinese 




could say the new Chinese vocabulary to their family to show what they have learned at 
school. The researcher interviewed the student who preferred Chinese Sports rather 
than Chinese Foods, and his reason was that he likes sports. As a male student, sports 
could be more attractive to learn, and encourage him learning Chinese. It is believed 
that interested topics could help students to learn more effectively (Yin, 2014). 
The interviewee is a practising Chinese teacher who has worked on five schools in 
Australia, teaching and helping young Australian students learn Chinese for more than 
15 years. The topics that the researcher observed her teaching were the result of her 
whole working experience. The interviewee generalized the teaching content and 
concluded it would work well for all the students taking four general topics: Me and My 
Family; Chinese Numbers and Currency; Chinese Foods; and Chinese Sports. These 
general topics would involves teach students daily conversation, Chinese culture, the 
current China situation and Chinese language. For example, in Me and My Family, the 
interviewee would teach students the introduction of the family and self-introduction, 
Chinese family size, and the names for different family members.  
The interviewee admitted that those four topics work well for both male and female 
students in Chinese teaching: 
I have been here for four years, having taught at um a senior college in Camberra 
and then two different primary schools when I came to Sydney and then another 




over that time and in all those schools I've experimented with different units of 
work and I ended up with these four (topics). (Teacher interviewee) 
The interviewee also noticed that unit on clothes would be more popular with female 
students, and male students would prefer to go outside the school to study, like going 
shopping. Therefore, the interviewee mixed the Clothes and Shopping in one unit, to let 
students go shopping to buy things, including clothes. The male students also like to 
learn about occupations in Chinese. However, within the new syllabus, activities and 
teaching should involve a language focus (see Chapter 6). The interviewee believes it 
would be more difficult for teachers to design and prepare the teaching, as the activities 
and units should follow the language focus and more than just cultivate students’ 
interest in Chinese. Therefore, students’ interest in Chinese and their preferred topics 
may change as the new syllabus is implemented in 2019 at High School A. 
 
5.1.2 Students’ strategies for learning Chinese 
The interviewee mentioned that students did like the Quizlet homework when they 
learn new content. Quizlet is believed to involve the cognitive strategy. It is an online 
application and students can learn new knowledge by choosing correct answers. 
Teachers usually prepared the Quizlet questions previously and when teach students in 
class they can set up the Quizlet activity easily. A Quizlet activity is usually made of a 
set of single choice questions. The students who choose the correct answer can get a 




teachers would set the questions about Chinese conversation, Chinese sentences, 
Chinese vocabulary and Chinese cultures. The researcher observed the students to be 
truly engaged with Quizlet, as did Yeung and Ip (2016) in their study. According to the 
journal entry in week 7, Term 3:  
7D students have shown great interests in Quizlet which I did not see in other 
activities. Even the quiet students would like to participate in the game and play 
with the group and compete with them.  
Students who won the game would get a reward, a pack of Chinese Fortune Cookies, 
and feel highly satisfied when getting praised accepting the reward in front of the whole 
class. Students in Y7 liked the competition, which is also believed to utilize social 
strategy to learn Chinese. They like to compete with partners, with friends, with 
classmates of opposite gender, and even with their teachers. Therefore, when they play 
Quizlet, they could learn and review happily. From the observation, male students were 
more excited to play the Quizlet game. According to the journal entry in week7, Term 3: 
“Some boys who were quiet have shown different motivation to me in this game, which 
I have not seen from them from other activities”.  
The interviewee also mentioned the Shopping Excursion, which involves the students 
going to a Chinese shop to talk to a real shopkeeper using the conversations they had 
learned. In Shopping Excursion, the Chinese teacher and the researcher both noticed 




intelligent students, students would spend time memorizing the conversation and using 
this conversation to the shopkeeper. While in another class, which is a good class and 
students were less hard-working but more active during the class, most of the students 
would not memorize the script but create a new conversation with the shopkeeper, even 
they knew they would make mistakes. Therefore, when preparing and teaching 
different students, teachers should look after students’ diversity and different learning 
needs (Lu, 2015). The interviewee acknowledged that language applications work for 
both male and female students. For instance, applications like Quizlet could encourage 
students to learn and review repeatedly. Whenever students are asked to do activities 
like this, they would always be excited for it. The interviewee noticed that male 
students preferred more digital methods to learn Chinese while female students 
preferred learning with paper and pen. 
The interviewee admitted that students would utilize different learning strategies. 
Students would choose to use digital technology, do paired work or have conversation 
drills based on their preferences. The interviewee deemed that students’ different 
strategies were dependent on the individual’s learning method, rather than their gender 
(You, Dornyei and Csizer, 2016). For example, some students were into listening and 
speaking, so they liked to present a show of what they learned. Some students like 
writing, so they preferred to write for real circumstances, such as writing an email to 
Sister School in China. As High School A does have a Sister School in China, the 




two schools to help students learn Chinese and know more about China. The 
interviewee concluded that the different strategies that students used in learning 
Chinese were more based on what they are good at naturally, which is in line with the 
survey findings (see Chapter 4). They were good at them and they liked to use them to 
help themselves.  
As mentioned earlier, the researcher and interviewee noticed male students’ 
preferences for using digital methods to help them learn Chinese. However, the 
interviewee inferred the male students would not persist with learning this way, while 
female students would be more persistent. The interviewee also mentioned that female 
students at this stage could be more independent and learn by themselves, while male 
students might me more “needing”, particularly in 2018. Being “needing” here, means 
that students need more care from teachers to look after when they study. They may ask 
more questions or need more assistance from their teacher. Female students needed 
more to be led as a group, supported as a pair, or guided as an individual. In her opinion, 
this might happen because the male students are used to being parented at home. They 
might identify female teachers as being in the role of a mother who prepares and does 
everything for them. Particularly in 2018, Y7 male students in 7A had been together in 
a bilingual program since primary school and a large number of them came from the 
same primary schools. Therefore, they were familiar to the bilingual program and also 




formed them a close friendship, like a “gang”. Nevertheless, female students were new 
to each other and they have not met before Y7, so they were more independent. 
In addition, the female students’ learning style was very “independent” (Teacher 
interviewee). Therefore, in Chinese class, students would naturally divide themselves 
into two halves: one was the male students who would like to learn together and do 
everything together, and the other was the female students who could learn 
independently and quietly. This situation may have influenced the way that 7A students 
learned. For example, male students prefer class discussion as they like to work 
together. 
When Term 4 and DARE week came, individual male student’s boredom of Chinese 
developed gradually to a huge sense of disrespect and being weary of studying Chinese. 
“They started being using the gang mentality to be disrespectful and create perception 
that Chinese was boring, Chinese with failures sort of thing” (Teacher interviewee). In 
the end, the 7A male students’ results in the final examination were not as good as the 
female students’ results. However, in other classes of Y7, both male and female 
students learned Chinese well and were eager and happy to follow their teacher’s 
instruction to learn Chinese. From the researcher’s observation, theses other classes’ 
dynamics were positive. According to the journal entry of week 2, Term 1, “7D’s class 
dynamic is different. They are quiet in most of the time but if the teacher needs their 
passion, they would response immediately.” (Teacher interviewee). Male or female 




rest of the class what to do. Meanwhile, sometimes when students became too tired or 
bored to learn, these student ‘leaders’ would take responsibility to criticize the negative 
behaviours so that all the students would realize they had done wrong and correct 
themselves immediately. In his journal entry of week 4, Term 2, the researcher reflected, 
“They have ‘leader’ in their classroom, which could be good modelling example to the 
rest of the class and help teacher monitor the class.” Zhang (2017) also encouraged 
teachers to do modelling in language teaching. 
 
5.1.3 Students’ learning confidence and willingness to apply the language 
The researcher and the interviewee both agreed that students had achieved great success 
in 2018 and most of them were able to make a simple conversation either with 
classmates or with Chinese people after a year’s studying. The interviewee 
acknowledged that most of the students have confidence in learning Chinese, which 
could be evidenced from the focus group interview. When the researcher asked focus 
group students if they could make a simple conversation with classmates or Chinese 
people, five out of seven answered “yes” and one student answered, “I can do most of 
time” (see 5.2). Making conversation was also the measurement of the students’ 
Chinese achievements. Students are required to make conversation with friends and 
Chinese people in Chinese for PBL and required to answer questions based on the 
Chinese conversation contents. From the researcher’s observation, Y7 students after a 




their family and themselves, buying and simple bargaining, and ordering basic Chinese 
foods. According to the journal entry of week 9, Term 3:  
Students examination showed me their great work over the past three terms, 
including the speaking, listening, writing and reading aspects. Particularly, their 
writing has improved a lot. Most of them could not write any Chinese character at 
all at the first class, but now they could all write 100 words’ essay in full Chinese 
characters. Both I and Chinese teacher are really happy about it. So are the 
students. (Teacher interviewee) 
When the interviewee was asked whether students could practise speaking Chinese in 
their daily lives, the interviewee articulated that four female students, who are not from 
Chinese background, out of the whole Y7 had done that as far as she knew. They came 
back to the Chinese shop again in their spare time and talked to the Chinese shopkeeper 
there. According to Zhang (2017), male students have lower study efficiency than 
female students in Chinese language classes and lower motivation in self-study after 
class. The shopkeeper acknowledged this and indicated that although students did not 
use whole conversations or complete sentences about what they had learned, they did 
try their best bravely and with the help of the shopkeeper they could have a full 
conversation. After hearing from the shopkeeper, the interviewee expressed the joy to 
see them applying the language into daily life. The interviewee admitted that from her 
observation, female students would like to practise and apply Chinese in their daily life, 




The interviewee also mentioned the Sports topic, which is one of the PBL programs. In 
the Sports project, Chinese and P.E. work together. Chinese teachers teach students the 
vocabulary, conversation, culture and knowledge about Chinese sports, while P.E. 
teachers teach students how to play it. It was a creative experiment to show students 
how to connect language with another subject and how to apply it in their daily lives. It 
is also a good teaching strategy to allow students to learn with cooperation, creativity 
and reflection, which helps students increase their cognitive, metacognitive, social and 
other learning strategies 
 
Another example of female students’ motivation in applying Chinese in daily life might 
be the China Club. In the China Club, the teacher aims to provide students with 
opportunities to feel and get inside the Chinese culture, and learning Chinese is 
important. For instance, the China Club students learned and performed the Chinese 
Lion Dance in other schools, which made students closely experience what Chinese 
people do. According to the interviewee, only eight participants in the China Club were 
male students, which is about one third of the whole membership of the China Club. 
From the researcher’s observation, female students in Y6 or Y7 are indeed more 
interested and motivated to learn and practise Chinese. The researcher has experienced 
the Transition Day, which allows Y6 students from the neighbourhood to have a tour to 
High School to see what the High School looks like. Y6 students would have the chance 




mock class with a High School teacher. About 24 students came to the Chinese class 
and only eight of these were male students. The interviewee admitted, “It seemed to me 
many of them were there because they wanted to be”. Female Y6 students in Chinese 
class also showed more interest and motivation in learning Chinese in Transition Day, 
and they are more willing to follow the teachers’ instructions compared with the male 
students. According to the journal entry of the Transition Day in Term 4,  
These female students who came to the Chinese class seems have more motivation 
to learn more about Chinese than male students. Especially there were several male 
students showed me low interest to learn anything. Perhaps they would do the same 
in every class. But for the Chinese teacher next year, they have to think about how 
to encourage their interest and motivation in studying Chinese. (Teacher 
interviewee) 
 
5.1.4 Students’ revision 
The process of revision is usually related to different strategies. In particular, students 
may utilize the metacognitive strategy in their revision to self-evaluate and reflect on 
their study (O'Malley & Chamot, 1990). According to the interviewee, students very 
often review at the beginning of the year, especially in Term 1. In Term 2, as students 
are required to finish a part of the work at school and teachers would give out the 
language-based content when necessary, students do not have to review consistently 




whether they reviewed after every lesson. Students do review after class, but not all of 
them would review after every class. Most of the students would review when they 
believed it necessary or to prepare for examinations.  
The interviewee mentioned that in the new 2017 Chinese language syllabus, which will 
be implemented in 2019 at High School A and other schools involved in the Chinese 
course in Western Sydney Region after two-year preparation, students will have 
different assessments: “That is going to change with the new syllabus next year because 
there is no such thing as cultural assessments. It is now all language assessments which 
may show some cultural elements” (Teacher interviewee). The new Chinese 2019 
syllabus focuses on students’ comprehensive abilities and assesses students’ multiple 
language abilities in one activity (see Chapter 6). The 2017 Chinese Syllabus divides 
the study skills into Macro Skills, and they are expected to be assessed by the 
collaborative activities and tasks. In the 2003 Chinese syllabus assessment was divided 
into Reading, Writing, Speaking and Listening, which is a skills-based assessment. In 
addition, Assessment for Learning, Assessment as Learning and Assessment of 
Learning are utilized under 2017 Chinese syllabus to assess teaching quality, which has 
led to different teaching methods and strategies compared to the 2003 syllabus. For 
instance, students who prefer to utilize social strategy would enjoy this difference, as 
the new syllabus allows them to have more activities to do with partners. More 




and demonstrate the development, focus and influences of the New 2017 Chinese 
Syllabus.  
 
The interviewee revealed that male students prefer digital methods in the process of 
reviewing (see interview question 2). For instance, male students would do online 
revision using Quizlet and online activities. However, female students preferred to 
review with hard copies. They would ask the teacher if they could take the book to 
home for revision. The researcher asked whether the new syllabus would help students 
of different genders learn Chinese better as it involves multiple abilities in one 
assessment and requires comprehensive ability. The interviewee said that the new 
Chinese syllabus should not attend to be any gender-based assessment or activity but 
may have gender-based differences in students’ process of learning Chinese, which is 
in line with the survey results (see Chapter 4). For example, the new Chinese syllabus 
requires students to be assessed for impromptu speaking and writing, which requires 
students to respond immediately. According to the interviewee, male students could be 
predicted to be braver in this and have more confidence to produce their work. 
Nevertheless, female students in this assessment would be likely to prepare and plan 





5.1.5 Interviewee’s perspective about students’ gender-based difference 
The interview question asked the interviewee, “Do you think students’ gender-based 
difference matters when students learn Chinese?” The interviewee answered:  
But what does happen is, because girls are generally better listeners, not all girls, 
but generally, um, and boys are generally braver to experiment. We are 
producing something, right? Um. The two genders can actually… and this is 
what works in a coed classroom. They watch each other and they learn from each 
other. So boys learn to listen better, and girls learn to be braver and over the year 
they learn from each other.  
However, female and male students have different focuses and would apply different 
strategies and methods in the process of learning Chinese. Male students in Chinese 
class usually are braver to use experimental learning while female students are usually 
better listeners.  
Sometimes the interviewee would use peer-marking to help male and female students 
learn Chinese in a coed class (Cai & Lynch, 2016). Students were required to finish 
their work, swap it with partners, and then read out their partner’s work and correct it or 
provide feedback. Therefore, students could learn from other students by knowing 
others’ strengths and weaknesses in Chinese. Sometimes teachers would invite 
individual students to read out their answer and discuss and talk about it as a whole 




could add to get more marks. Hence, the whole class would work together and 
contribute ideas:  
They are and they are all listening to this feedback and helping to give feedback. 
That is another good strategy. It is almost like a group brainstorm, you know, 
every model answers. Also drafting. So the student writes a draft, I collect the 
draft and I write my feedback all over. That is another way that is more 
time-consuming and draining if you have a hundred and eighty students. So the 
trick for language teachers is to use the time efficiently and their energy level 
carefully. (Teacher interviewee) 
For language teachers, providing detailed feedback to everyone is a lot of time. 
Teachers would use this type of brainstorming and modelling strategy to provide 
feedback and ensure that the students were learning together. Referring to this group 
work, the researcher asked the interviewee if she would consider balancing students’ 
numbers of gender in each group when she assigned the task. The interviewee answered 
that she would not really bring gender into it.   
The interviewee said she would consider the students’ specialties. She would consider 
who could do language work, who could do cultural work, who could do speaking, and 
who could do writing work. The interviewee would assure that each group had students 
who would do well in the different aspects: “look at their strengths in their skill set and 




another and not clash too much” (Teacher interviewee). The interviewee also 
mentioned that in Y7, students preferred to work with same-sex members, and it was 
common to a male groups and female groups. Sometimes they would have mixed 
groups, but students in such groups are usually more mature. Students who are sexually 
mature “are a little bit more confident to work with members of the other sex” (Teacher 
interviewee). Students who are socially mature “welcome the opportunity to expand 
their horizons and get to know new people and they are not worried or self-conscious 
about them being boys or girls” (Teacher interviewee). The teacher interviewee also 
provided an example: 
Some of them almost consistently every single time there was a problem and 
they were not going out as boyfriend and girlfriend or anything. They just 
discovered that the four of them had really complementary skill sets that they all 
had a very similar maturity social maturity, so that they just got on. They trusted 
one another to all do the work together. And there was not a sense where one 
person is just being lazy expecting the rest of the group. 
Those students are either confident to work with students from the opposite gender or 
they are good at communicating with people. They know what they have and what they 
want, so in their groups they would work closely, and they cooperate with each, having 
everyone’s strengths involved in the group. Nevertheless, sometimes Y7 mixed group 
members could be immature; if a male student liked a female student he would try to be 




As for the teaching strategy, the interviewee added that teachers could target students’ 
particular behaviours and suggest ways each gender could influence the other. For 
example, a teacher could say, “Guys, are you noticing the way the girls listen carefully” 
when male students are not listening to the teacher. By contrast, the teacher could also 
say, “Girls, let’s give some claps to the boys who performed well in front of the class” 
to encourage female students to be braver, or “Do I have a girl who wants to give it a 
go?” to provide female students with an opportunity to try. The interviewee said:  
So, it is about using praise for right behaviours and then leading to a suggestive 
comment that might help the gender who is weaker in that area to strengthen and 
copy good behaviour. By good behaviour or what I mean is good language 
learning strategies. 
It is also a way to model good behaviour to all the students to let them know what to do 
and bring a sense of competition into their study (Cai & Lynch, 2016). Male students, in 
particular, would be more interested in competition. 
 
5.2 Finding and analysis of focus group 
5.2.1 Focus group interview 
1) Students’ learning confidence and the willing to apply the language 
The question is “Do you learn well after class?”. Six students answered “Yes.” while 




year’s study and practice, students have all shown high confidence in their study. In the 
process of learning a new language, speaking and practising with a native language 
speaker is very helpful to improve their confidence so that they could use this language 
more and have more motivation to use it more. In researcher’s Chinese class, the 
Chinese teacher and the research have designed activities to provide opportunity to 
speak it with a native Chinese. In many classes, the research would provide many 
opportunities to allow students having conversation with the researcher in Chinese. As 
the researcher is a native Chinese speaker, these activities could help students build 
their confidence to speak Chinese. From the first class, the researcher tried to speak 
Chinese to give instruction or ask question as possible as they could. In addition, in 
Shopping Excursion, Chinese teacher and the researcher led students to a Chinese shop, 
and students had conversations buying foods and using the conversations they have 
learned before. Students all prepared carefully and had great performance in the shop 
and some students developed their own conversation using the vocabulary they knew.  
Afterwards, the interviewer asked, “Can you hold a simper conversation with your 
classmate?”. Five students answered “Yes.”. Student D answered, “I can do it most of 
the times”, and student G answered, “No.”. Answering “yes” for this question 
represents students’ confidence and capability to talk in Chinese. Student D is from 
middle and lower level and student G is from middle level. Referring to their 
performance during the class, those two students were assessed as being able to speak 




Chinese. Apart from their language ability, these two students’ examination results may 
indicate low confidence in speaking Chinese to other people. From the researcher’s 
observation, the Chinese teacher could have paid more attention to this group of 
students and encouraged them to speak Chinese more during the class or during the 
excursions outside the class. Richards (2015) also encouraged teachers to pay attention 
For example, the journal entry of week 4, Term 3 notes that “Chinese teacher noticed 
the student who was not confident to practise speaking the words, and she gave the 
students another chance to say the words and encouraged the student. The student 
seems relieved.” This could help students build the study confidence regardless of their 
examination results. Therefore, by paying different levels of attention based on 
individual differences, teachers could help students learn Chinese well. 
The question for this was “Would you speak Chinese in your daily life?”. Student A, E 
and G answered, “Yes.”. Student B answered, “It will be too unlikely.”. Student C 
answered, “Ummm…”. Student D said, “I wouldn’t really, I will just use it if 
necessary.”. Student F answered, “I think so.”. Student G answered, “Yes, I like to try”. 
This question was also about social strategy to learn Chinese. Students A, E, F and G 
replied positively to this question. Students E, F and G are female students who were 
“braver” (teacher interviewee) and more interested in the study after class (Zhang, 
2017). Student A and E were from the top level of Chinese study, and their confidence 
in speaking Chinese grew gradually over the year. They enjoyed learning Chinese, and 




both male and female students were interested in utilizing social strategy to learn 
Chinese. Afterwards, when they were asked if they had really tried to talk to a Chinese 
people, five students in the focus group answered positively, and students E and G said 
“no”. However, students A, B, D and F added they had only spoken a few words or a 
short sentence. From the researcher’s observation, Y7 students had learned useful 
vocabulary and conversations to help them have simple conversations with Chinese 
people. According to the journal of the Shopping Excursion in Term 3, “Students all 
have a script of the shopping conversation in advance to help them practise [and] most 
of them could have a full conversation fluently with the script.” Over the year, they had 
built the confidence to talk to Chinese people, such as the researcher during the class or 
the shopkeeper during an excursion.   
However, one year’s study was not enough for them to have long conversations. It is the 
language teacher’s responsibility to cultivate students’ learning interests and form their 
appropriate study methods, not only to teach the language and culture. For these 
students, although they may not have been able to talk to Chinese people with long 
sentence or many words, they wanted to try. With their high interest and motivation to 
learn Chinese, they would actively learn Chinese after finishing the Chinese 
compulsory course. It was observed that some of them would choose to study Y9 
Chinese language and culture, and some would participate in the China Club to learn 




There were also some students learning Chinese by themselves (Zhang, 2017). Even it 
was a very basic character or an aspect of common culture, some students would take a 
note and remember it, and come back to the Chinese teacher to ask about it, even 
though they were no longer taking a Chinese course. Therefore, it is significant for 
teachers to consider cultivating students’ interests and building appropriate learning 
methods when they teachthe language and culture (Lu, Zhang, & Li, 2015). 
 
2) Students’ preference and interest of learning Chinese  
The interviewer asked, “We had different terms with different topics, which term do 
you remember most?”. Student A, B, D and E answered it was Chinese Foods. Student 
D also added that “Because it was fun “. Student C answered, “Family Members”. 
Student F answered, “Numbers and sports”. Student G answered, “Family and 
numbers”. This question is designed to discover students’ Chinese learning interests. In 
2018, the Chinese teacher and the researcher prepared and taught Chinese with four big 
topics, namely, Me and My Family, Chinese Numbers and Currency, Chinese Foods, 
and Chinese Sports. After the AR cycle 1, the researcher added more activities and 
tasks based on students’ preferred topics of cycle 1. However, the topic of AR cycle 2, 
Chinese Sports had only been mentioned once. Four students of focus group answered 
that Chinese Foods was the topic they like most, two students answered Family, two 




topics had been liked by students of the focus group, which proved that the teaching 
topics and content were successful, as they were the most preferred topics in Chinese 
learning (teacher interviewee) and had helped the teachers engage the students. All the 
teaching content and topics were suggested by the Chinese teacher, who has more than 
15 years’ Chinese teaching experience in Australia. These four topics were the 
conclusion of her teaching experience, and they were preferred for teaching Y7 
students in Australia. However, due to the compressed lesson content and fewer 
activities in AR cycle 2 (Term 4), students would not prefer the Chinese Sports 
compared with Chinese Foods. 
The interviewer asked, “Which PBL do you prefer? Cooking or Sports? Why?”. 
Student A answered, “Cooking, because I learned a lot about it”. Student B answered, 
“Cooking, because it’s practical. You get to learn practically”. Student C answered, 
“Sports, I like sports”. Student D answered, “Cooking, I’ve always been into food and 
try new dishes.” Student E answered, “Cooking, because i also love the experience of 
cooking something different and having different experiences with like Chinese food”. 
Student F answered, “Cooking, because I like Chinese foods”. Student G answered, 
“Cooking, because I like food and I want to practise it. I like a lot of Chinese dishes and 
taste-test”. As for students preferring project either Chinese Foods and Chinese Sports, 
only student C preferred Sports and others preferred Cooking. From the researcher’s 
experience and the conversation with students, this was because there was more time 




topic had been arranged in Term 3 and students had 10 weeks to study it. However, 
Chinese Sports has been arranged in Term 4, which only allows six weeks study. 
Teachers had to prepare fewer activities and less content in Term 4 for the Sports topic, 
which is why students preferred the Chinese Cooking topic.  
In addition, in the 2018 Chinese Cooking topic, Chinese teachers had prepared 
sufficient content and activities, such as Making Chinese Foods, Going to a Chinese 
Shop, and Chinese Foods Taste Tests. Students learned the names of Chinese food 
dishes, Chinese ingredients, Chinese foods culture, and what Chinese foods looks like, 
and another knowledge. Students enjoyed all the activities and learned a lot about 
Chinese foods and language through these prepared activities. Therefore, students 
would be impressed by these activities when they reconsidered the contents they had 
learned during the year. When asked the reason for preferring Cooking topic, students’ 
feedback supported the researcher’s thinking. Therefore, when designing the course, 
teachers should involve different types of activities and topics to ensure that all the 
students enjoy the learning (Taylor & Group, 2012). Some students may prefer to learn 
in class, and teachers should engage these students with class activities and consider 
where their interest is; some students may prefer to learn outside the class, and teachers 
should engage them with excursions (Zhang, 2017). 
The interviewer asked, “Which part of the PBL do you like most?”. Student A answered, 
“Cooking was a very enjoyable experience”. Student B answered, “Making a food”. 




like to learn not only from the books and classes, they prefer to learn and create with 
their own hands (Kennedy, 2016). Not only does this activity help them learn Chinese, 
but it also gives them a sense of achievement (Daskalovska, Gudeva, & Ivanovska, 
2012). Students would be impressed by activities in which they could both learn and 
“do”. Student G answered “like Taste Test” for this question. Taste Test is a special 
activity of the Chinese Foods topic, in which the Chinese teacher and the researcher had 
prepared and cooked some Chinese food such as Braised Pork and Fried Noodle, and 
then brought it to class and gave all the students a dish to taste the food. Afterwards, 
students were asked to write down the what they saw, felt and tasted for each dish and 
then talk to their classmates. It was a very successful activity to teach students the 
Chinese vocabulary of tastes and dish names. Students were very excited in that class 
and they were all engaged because they could learn and try some foods. In Chinese 
teaching, while it is important to teach Chinese language and culture, but it is more 
important to cultivate student’ interest in them. Students with high interest of Chinese 
would be more effective in Chinese learning and be keener to learn by themselves 
(Daskalovska, Gudeva, & Ivanovska, 2012). Therefore, teacher should think about how 
to bring more Chinese elements in the class and allow students’ interest in Chinese and 
Chinese culture to grow (Zhang & Chen, 2014).   
 




The interviewer asked the focus group, “What are the ways you have found effective in 
Chinese learning?”. Student A answered, “Say it over and over”. Student B answered, 
“Research and study the brush straits”. Student C answered, “Stay in classroom and 
revise and doing new vocabulary with students”. Student D answered, “By saying it out 
loud and Quizlet”. Student E answered, “By connecting the images to the sounds”. 
Student F answered, “By repeating after the teacher”. Student G answered, “Rewriting 
the characters and reviewing what I’ve learned and practicing what tones to use and 
tone mark”. All the focus group students mentioned the cognitive strategy, by 
answering “repeating”, “researching”, “connecting with the image” and “following the 
teacher”. Cognitive strategy was also the most frequent strategy used, according to the 
Y7 students’ survey of learning strategies (see Chapter 4). In addition, student C also 
mentioned that he preferred to “study in the classroom with students”, which could be 
regarded as a social strategy. Therefore, Y7 students in the focus group all liked to learn 
Chinese with cognitive strategy. After AR cycle 1, the researcher purposely showed 
different learning strategies to students in order to help them realize and learn more 
learning strategies, particularly the social strategy and the metacognitive strategy. The 
answers of students C and G reveal the social and metacognitive strategies. However, it 
could be considered that they had not obtained sufficient other learning strategies, such 
as affective strategy, mnemonic strategy or metacognitive strategies. Therefore, 
teachers should introduce the different strategies into Chinese lessons, so that students 




The interviewer asked, “What activities helped you learn Chinese most?”. Student A 
answered, “Repeat it and make sure that they are looked carefully”. Student B answered, 
“I look through when I learned a lesson on the day”. Student C answered, “Go to school 
and review”. Student D answered, “Letting the teacher have a fun way of teaching the 
words”. Student E answered, “Project-based learning”. Student F answered, “Actions”. 
Student G answered, “Just rewriting and memorize it”. All the students mentioned 
cognitive strategy in their answers. Students answered “repeating”, “attending the 
lesson”, “following teacher” and “projects”. In addition, student F mentioned she 
would “memorize new words by making actions”, which could be regarded as a 
mnemonic strategy. Therefore, students in the focus group all utilized cognitive 
strategies most to help them learn Chinese, while they did not utilize many other 
learning strategies, which is in line with the survey data (see Chapter 4). 
 
4) Students’ revision 
The interviewer asked, “Do you review? How often?”. Student A answered, “Yes, I 
review quite often”. Student B answered, “Usually, I review five or four hours a week”. 
Student C answered, “Yes, for days a week but not after every class”. Student D 
answered, “I do it if something important coming up”. Student E answered, “It depends 
on if it's easy or hard, but not often”. Student F answered, “Yes, about three times a 




revision is usually related to different strategies. In particular, students may utilize the 
metacognitive strategy in their revision to self-evaluate and reflecting on the study. All 
the students provided positive answers to the question asking whether they revised after 
Chinese lesson, which represents students having utilized the metacognitive strategy at 
different levels. In particular, students A, B and C’s answers represented their high 
frequency of reviewing Chinese after class. In addition, student F answered, “three or 
two times a week”, which is also a very high frequency range. The rest of the students 
answered they would review after class, but not after every class. They would review if 
an important examination were coming up or they are though the class content on that 
day was difficult and they should review. However, student E answered she would 
review “not very often”, and she is in the top level of Chinese. Therefore, students’ 
learning strategies were varied, and students had their own ways to help them study. For 
instance, some students preferred to review after class, but some students believed they 
could finish all the learning process in the class, and they could learn well without 
after-class revision. In these cases, teachers should encourage students to discover their 
own strategies to learn Chinese and respect students’ individual learning diversities. 
 
5.2.2 Focus group’s SILL survey 
On the basis of Oxford’s (1990) research, participants of the SILL survey are supposed 
to choose number 1 to 5 to reflect on the learning strategy frequency. In the process of 




reflect participants’ strategies using frequency. The higher points of each parts 
represent a more frequent frequency that the participant utilize this learning strategy in 
the study. The details are: 
Points 1.0-1.4 represents participants “never utilize this strategy” 
Points 1.5-2.4 represents participants “not often utilize this strategy” 
Points 2.5-3.4 represents participants “sometimes utilize this strategy” 
Points 3.5-4.4 represents participants “usually utilize this strategy” 
Points 4.5-5.0 represents participants “always utilize this strategy” 
 
Table 5.1  











Socio.   
Q45-50 
Ave. 
A 2.89 3.14 3.00 3.67 2.17 3.67 3.09 
B 3.44 4.00 3.83 4.11 2.67 3.33 3.56 
C 3.00 2.43 3.33 2.22 2.50 3.67 2.86 
D 3.44 3.50 1.83 4.44 2.33 4.00 3.26 
Male 
Average 
3.19 3.27 3.00 3.61 2.41 3.67 3.19 
E 3.33 2.00 2.50 3.44 2.17 3.33 2.80 
F 3.11 3.29 3.33 3.89 3.83 3.83 3.55 
G 2.44 2.93 2.50 3.44 3.17 2.50 2.83 
Female 
Average 
2.96 2.74 2.78 3.59 3.06 3.22 3.06 
Total 
Average 




                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                               
According to the table, the total average points for all the seven focus group students 
belong to 2.5-3.4, which is “sometimes utilize this strategy” level according to the 
Oxford (1990). Students’ preferences for learning strategies from the most popular to 
the least popular were: 
Metacognitive strategy（3.60）>Social strategy（3.48）>Mnemonic 
strategy（3.09）>Cognitive strategy（3.04）>Compensatory 
strategy（2.90）>Affective strategy（2.69）.  
In particular, metacognitive（3.60） strategy and social（3.48）strategy were preferred 
most by the focus group. From the researcher’s observation, focus group students’ 
metacognitive strategy and social strategy could be evidenced from the class 
performance. For instance, 2018 Y7 students in the Chinese class always reviewed their 
progress led by the Chinese teacher, and they liked to read Chinese as much as they 
could. 
Apart from the textbook and vocabulary, they would like to read the Chinese story book 
that the Chinese teacher put in the classroom when they finished their work. According 
to the journal entry of week 6, Term 3, “Some students picked the Chinese story books 
in Chinese character to try to read them, although they could not understand all the 
book contents”. It could be argued that as they had a high interest to read with the 




for teachers to use in teaching Chinese. For Y7 students, books with images could 
enhance the visual feeling to help them understand and remember the content. It is also 
a good mnemonic strategy to help them learn Chinese. In addition, the Chinese teacher 
would sometimes ask students to evaluate themselves after each class by saying what 
they had learned new today and what they had not done well in. It is believed that the 
Chinese teacher encouraged students to develop the appropriate metacognitive strategy 
for Chinese learning. For the social strategy, as some Y7 students were from the same 
primary schools, they had known each other for a long time and were familiar with each 
other. In these cases, those students liked to work with the people they knew from the 
first class and they continued working with the same group of people. In their working 
group, they found the problem, and discussed it within the group.  
For other students, it was observed that Y7 students preferred to discuss the Chinese 
and speak in Chinese in front of the class. They also liked to ask questions of the 
Chinese teacher and the researcher, not only about the teaching content but also the 
Chinese culture or the Chinese element they had noticed. They were using a social 
strategy to help them learn Chinese. However, students in focus group did not utilize 
affective strategy when they were learning Chinese. The researcher noticed the Y7 
students would be anxious when they learned Chinese, particularly before examinations. 
Students did not know how to release their anxiety. As Y7 students are usually about 12 
years old, their minds are not strong enough to help them reduce negative feelings when 




affective strategies to help them learn Chinese. Therefore, teachers should look after 
students affective learning and properly lead students to healthy learning styles when 
they learn Chinese. For example, teachers should provide opportunity for students to do 
self-motivation when achieving a goal. Gradually, students would grow the habit of 
self-motivation and reduce the anxiety of learning, which would help them learn 
Chinese with an affective strategy. 
In addition, in order to discover whether gender would influence students’ learning 
strategies, the researcher calculated the average points for both male and female 
students in SILL survey. Focus group male students’ preference of learning strategies 
from the most popular to the least popular were: Social strategy（3.67）>Metacognitive 
strategy（3.61）>Cognitive strategy（3.27）>Mnemonic strategy（3.19）>Compensatory 
strategy（3.00）>Affective strategy（2.41）. 
Male students’ strategy utilizing frequency of focus group covers three levels, 
including 1.5-2.4 (“not often utilize this strategy”), 2.5-3.4 (“sometimes utilize this 
strategy”) and 3.5-4.4 (“usually utilize this strategy”). 
Focus group female students’ preference of learning strategies from the most popular to 
the least popular is: Metacognitive strategy（3.59）>Social strategy（3.22）>Affective 





Female students’ strategy utilizing frequency of focus group is mainly in 2.5-3.4 
(“sometimes utilize this strategy”). 
Both male and female students did not frequently utilize strategies to learn Chinese, 
while female students would utilize strategies with relatively balanced frequency. 
Therefore, Chinese teachers should bring more strategies into teaching and gradually 
help students know and master more strategies for Chinese learning (Du, 2015). 
For male students in the focus group, the most popular learning strategy they used was 
social strategy. It is believed that male students like to compete with other people (see 
5.2 interview). Therefore, they would utilize social strategy to help them learn Chinese. 
However, male students in the focus group did not like to utilize affective strategy. On 
the one hand, they are young children and may not know many strategies to help them 
reduce the negative affect of feeling; on the other hand, male students are less 
emotional with their human nature. Compared with male students, female students 
would utilize more affective strategy. This is probably because female’s talent in caring 
the affect and repair the negative affect. For female students, they frequently utilized 
metacognitive and social strategies to help them learn Chinese. Nevertheless, they 
would not utilize cognitive and compensatory strategies to learn Chinese. Cognitive 
strategy and compensatory strategy both belong to direct strategy. According to Oxford, 
direct strategy has a direct relevant connection with the language. For instance, 




compensatory strategy represents actions such as conjecture of the language meaning 
according to the relevant context.  
Between male and female students, the application of cognitive strategy and affective 
strategy were more different than the other strategies. Male students preferred to utilize 
cognitive strategy more than female students, while female students preferred to utilize 
affective strategy more than male students. When Y7 Chinese teachers design and 
prepare lessons, they could consider ways of engaging students by using different 
strategies. 
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5.3 Conclusion and discussion 
This chapter has revealed that Y7 students in this study achieved Chinese learning in 
2018, and they had strong confidence about their achievement. Students preferred to 
have practical learning and to apply what they learned to their daily lives. Practical 
learning of Chinese increased students’ interests cultivated their learning strategies and 
kept them more engaged. All the topics taught in 2018 were liked by the students, but 
they liked Chinese Foods most. It is considered that Chinese Foods project was 
favoured because it was practical and relevant to daily life, and it involved sufficiently 
interesting activities and tasks so that students with different learning needs were 
satisfied. However, in AR cycle 2 (Chinese Sports), as this was shortened and 
compressed, students were engaged well, and they have lost their motivation in DARE 
week. Students were already able to utilize some learning strategies.  
The most common and frequent learning strategy use in Y7 was the cognitive strategy. 
Some students utilized metacognitive and social strategies after AR cycle 1. However, 
students did not use other strategies such as affective strategy. Both the researcher and 
the Chinese teacher provided more opportunities to introduce or show these strategies 
to students so that they could know and learn more learning strategies for different 
learning needs. As Chapter 5 revealed, gender-based difference were evidenced as not 
significant to students’ learning interests, motivations and learning strategies. However, 
it is believed that students had individual differences because of their different learning 




Chinese teacher improved their Chinese teaching efficiency by looking after individual 
students’ different learning needs. 
AR cycle 2 also revealed weaknesses in Chinese teaching. The Chinese Sports topic 
was compressed and had shortened lesson contents and study periods. Students also 
lacked sufficient strategies for Chinese learning. Therefore, after AR cycle 2, the 
researcher paid attention to avoiding compressing and shortening the lesson. In addition, 
at the end of Term 4, the researcher taught the Lion Dance and invited students to 
participate in to motivate students’ learning interest for Chinese (see Chapter 7). It was 
an appropriate activity to involve both male and female students with their different 
learning interests, learning strategies and personal skills. Meanwhile, the researcher 
also insisted on showing more learning strategies to students in order for them to be 
available for different learning needs. For instance, at the end of the year, the researcher 
asked students to looked back on their Chinese learning and reflect on what they had 
achieved. Students were allowed to discuss, and they were required to organize their 
Chinese learning plan during the vacation, which included metacognitive, affective and 
social strategies.  
As mentioned in the interview with the Chinese teacher, the implementation of the 
new 2017 Chinese Syllabus will benefit Chinese learners by allowing more activities 
and tasks with multiple interests, and students may find Chinese learning much 








Chapter 6 RESULT —COMPARISON 
BETWEEN 2003 CHINESE SYLLABUS AND 
2017 CHINESE SYLLABUS 
 
The 2017 Chinese Syllabus will be officially implemented in 2019 at High School A, 
which makes High School A the forerunner in the implementation of the new syllabus. 
By comparing the two syllabuses, the new implementation of High School A in 
Chinese learning could be seen. After the teacher interview, the researcher realized the 
difference between the 2003 Chinese Syllabus and 2017 Chinese Syllabus would be 
significant for Chinese teaching development in Australia, and it would be useful to 
understand the teaching strategies used under the 2017 Syllabus in advance. Therefore, 
as part of the research context and also finding, the researcher compared and listed the 
two syllabuses as below. It shows the application of PBL and other activities in Chinese 
teaching and may influence students’ language learning. To some extent, this chapter 
answers how PBL and other activities will work in Chinese teaching with the 
application of new syllabus and helps the Chinese teaching in Australia improve to 
meet the requirement. The details are shown in Table 6.1, including the key differences 
and improvements between the two syllabuses. 
 
Table 6.1  
Comparison Between 2003 and 2017 Chinese Syllabuses 
 2003 Syllabus 
 
2017 Syllabus Explanation 
1 Aims to enable students to develop 
communication skills, focus on languages as 
systems and gain insights into the relationship 
between language and culture, leading to 
lifelong personal, educational, and vocational 
benefits 
 
Aims to enables students to communicate with others in 
Chinese, and to reflect on and understand the nature and 
role of language and culture in their own lives and the 
lives of others. 
The new syllabus increasingly 
focusses on the life practice and the 
language application.  
2 It divides the objectives into three parts, 
including Using Language, Making 
Linguistic Connections and Moving Between 
Cultures. 
 
It divides the objectives into three parts, including 
Communicating Strand, Understanding Strand and 
Values and Attitudes.  
The 2017 Syllabus replaced the 
objectives by brands. 
3 Objective – Using Language 
Students will develop the knowledge, 
understanding and the listening, reading, 
speaking and writing skills necessary for 
effective interaction in Chinese. 
Objective – Making Linguistic 
Communicating strand 
Students use language for communicative purposes by: 
• interacting – exchanging information, ideas and 
opinions, and socializing, planning and negotiating 
• accessing and responding – obtaining, processing and 
responding to information through a range of spoken, 
The 2017 Syllabus objectives are 
more detailed in each brand. 
Particularly, the Communicating 
strand requires students impromptu 
responding in reading, writing, 





Students will explore the nature of languages 
as systems by making comparisons between 
Chinese and English, leading to an 
appreciation of the correct application of 
linguistic structures and vocabulary. 
Objective – Moving Between Cultures 
Students will develop knowledge of the 
culture of Chinese-speaking communities and 
an understanding of the interdependence of 
language and culture, thereby encouraging 
reflection on their own cultural heritage 
written, digital and/or multimodal texts 
• composing – creating spoken, written, bilingual, 
digital and/or multimodal texts 
Understanding strand 
Students analyze and understand language and culture 
by: 
• systems of language – understanding the language 
system, including sound, writing, grammar and text 
structure; and how language changes over time and 
place 
• the role of language and culture – understanding and 
reflecting on the role of language and culture in the 
exchange of meaning, and considering how interaction 
shapes communication and identity 
Values and Attitudes 
Students: 
• develop an interest in and enjoyment of language 
learning 
• appreciate and value their own heritage, culture and 
identity 
• appreciate and respect the culture, beliefs and values 
of others through language learning. 
 
Understanding strand   requires 
students to realize the systems of 
language and making connection 
between the language and culture.  
4 For example, in Stage 4, Making Linguistic 
Connection, two parts of content has been 
In Stage 4, in Understanding Strand, the Systems and 
Language Objective content has been divided into four 
In each stage content, the 





4. MLC. 1 demonstrates understanding of the 
importance of appropriate use of language in 
diverse contexts 
4. MLC. 2 explores the diverse ways in which 
meaning is conveyed by comparing and 
describing structures and features of Chinese 
brands. 
LCH4-5U applies Chinese pronunciation and 
intonation patterns 
LCH4-6U demonstrates understanding of key aspects 
of Chinese writing conventions 
LCH4-7U applies features of Chinese grammatical 
structures and sentence patterns to convey information 
and ideas 
LCH4-8U identifies variations in linguistic and 
structural features of texts 
 
practical and specific.  
5 Assessment for learning in Chinese is 
designed to enhance teaching and improve 
learning. It is assessment that gives students 
opportunities to produce the work that leads 
to development of their knowledge, 
understanding and skills. Assessment for 
learning involves teachers in deciding how 
and when to assess student achievement, as 
they plan the work students will do, using a 
range of appropriate assessment strategies 
including self-assessment and peer 
assessment. 
Assessment for Learning, Assessment as Learning and 
Assessment of Learning are three approaches to 
assessment that play an important role in teaching and 
learning. The NESA K–10 syllabuses particularly 
promote Assessment for Learning as an essential 
component of good teaching. 
Assessment types has been changed. 
The assessment section of 2003 
syllabus only mentioned the 
Assessment for Learning, while the 
2017 syllabus divided the 
assessment into three aspects with 
equal significance, which provides 
various methods for teachers to 
know students and their study 
situation, along with different 
activities and tasks. 
 
There are five main possible influences caused by the implement of the 2017 Syllabus. 
 
1) The Chinese teaching system is improved and more complete. As the new syllabus 
puts forward the Prior-to-school-learning stage, students coming to primary school 
would be able to carry as much as possible understanding and knowledge about 
Chinese. For non-Chinese background students, this new stage would be able to 
help them prepare to go to Y1, which could increasingly reduce their awkwardness 
in learning a new language. They would even start to know and utilize the learning 
strategies in very early stage, either led by teacher or spontaneously discovered by 
themselves. For Chinese background students, this new stage would help them 
systematize the Chinese learning, so that they would know in advance which part of 
the Chinese they would learn in their study later. They would also be able to utilize 
and apply the learning strategies that they had from their family to their further 
systematically Chinese learning in schools. 
 
2) The Chinese teaching objectives are more detailed and clearer, which gives teachers 
clear goal about how they teach students under the new syllabus. With these 
detailed and clear objectives, both students and teachers would be clearer about 
what they are going to achieve, what they are going to obtain and how they are 




would greatly help them prepare the teaching content and improve their teaching. 
Therefore, when teacher plans and prepares the teaching in advance, they can think 
about what strategies they would use for achieving different objectives. 
 
3) The Chinese teaching is more practical and increasingly focused on the language 
application. As the aim of studying Chinese is more practical, students would be 
more often to utilize and apply the language in their daily lives. The new syllabus 
requires the teaching with more activities and tasks, which would attract students’ 
interest to learn Chinese. Activities and tasks carry different and diverse learning 
strategies as students participate in. Therefore, students would be able to get 
familiar with different learning strategies and apply them in different activities and 
tasks. In addition, when students are used to utilizing and applying different 
strategies, they would try to apply them in their daily lives. They would use social 
strategy by communicating with people or use mnemonic strategy by learning and 
singing a Chinese song. Afterwards, they would spontaneously enjoy the learning 
in their daily life and mastering different strategies. 
 
4) The new syllabus benefits students’ learning strategies, and students with different 
learning strategies would find it easier to enjoy Chinese with the new syllabus. The 




and the assessment types are different, including Assessment for Learning, 
Assessment as Learning and Assessment of Learning. The new syllabus divides 
skills into Macro Skills and puts different assessments in different tasks and 
activities. Generally, tasks and activities involve social strategy, cognitive strategy, 
affective strategy and other strategies. Therefore, students would not feel bored 
easily and they could utilize the learning strategy that they would like to use in 
Chinese learning, and they would also know and learn other learning strategies as 
students study together doing activities and tasks. 
 
Students’ diversity would be more focused with the new syllabus. The new syllabus 
allows students with prior learning and/or experience and students with a background in 
Chinese to obtain different teaching content. Their learning basics and learning needs 
are different from regular students, so it is important for them to have different teaching 
content and strategies. Teachers would also utilize different strategies to teach students 
to look after their diversity. In addition, the new syllabus introduces the concepts of 
language diversity such as the Chinese dialect Cantonese, and students would realize 
the difference and they could use the difference to help them understanding the general 




Chapter 7 RESULT — TASKS AND 
ACTIVITIES 
 
As the 2017 Chinese Syllabus involves the language skills in tasks and activities, this 
chapter will illustrate the main Chinese course tasks and activities found in the process 
of this research, and from which students in Chinese subjects gradually developed the 
interest and cultivated learning strategies. This chapter will discover how PBL works in 
Chinese teaching and apply what students’ have learned and develop their learning 
strategies. 
 
7.1 Project-Based Learning of Chinese Foods 
Chinese Foods is one of the two main projects in the 2018 Chinese course and for the 
research. The aim of this project is to lead students to think about the difference 
between Chinese foods and the food they have every day, provide them with 
opportunities to personally participate in making and tasting Chinese foods, and reflect 
on cultural differences. Generally, this project includes the vocabulary about the food 
(including cuisine, ingredients and cooking utensils), a class teaching students to cook a 
Chinese cuisine (Spring Roll), a taste test allowing students to taste and reflect on 
different Chinese cuisines, teas offered by Chinese teachers, and the teaching about 
Chinese conversation introducing students’ eating habits. This project lasted for the 




interview. According to the journal entry of week 6, Term 3, “Students seems really 
enjoyed it and they told me it is the best part of learning Chinese.” After finishing the 
projects, students had obtained the vocabulary and grammar to introduce the food they 
liked and the food habits they had, which could be evidenced by their examination 
results and focus group interview. Students also thought it was an interesting activity to 
study Chinese. “It was really fun”, said student D from the focus group. In addition, this 
project provided an important opportunity for students to learn about and apply 
multiple learning strategies. For instance, students utilized cognitive strategy to learn 
vocabulary and conversation about the topic. When teaching vocabulary, teachers 
sometimes made up a story based on the character to help them remember the meaning 
or the pronunciation of the character. Take the 春卷(chūn juǎn, Spring Roll in English) 
for example, teacher led students to make a story about 卷, and some students thought 
the bottom part of it looked like a roll. Teachers also gave students time to conjecture 
the word meaning based on the text in the process of teaching vocabulary and 
conversations. Therefore, students utilized mnemonic strategy and compensatory 
strategy in this project. In addition, pair work or teamwork was required in these 
projects, and students utilized social strategy to communicate with other students or ask 
other people for help. Students in this PBL apply what they have learned culturally to 





7.2 Project-Based Learning of Chinese Sports 
Chinese Sports was another project in the Chinese teaching research in 2018. The aim 
of this project was to teach students the Chinese traditional sports and know their 
history and situation, reflect on the reason for them being popular in China, and apply 
what they had learned in daily life. This project took place in Term 4 for six weeks. 
Firstly, the teacher taught students some basic vocabulary and grammar about the 
project. Afterwards, students were put in different groups to discover the history, 
situation and umpire’s vocabulary in Chinese, which was required to present in the last 
week to students from another class. Then, the Chinese teacher and the P.E. teacher 
worked together. The Chinese teacher helped students master the umpire’s vocabulary 
for a volleyball game and the P.E. teacher taught students how to play volleyball.  
In the last week, students would play volleyball with another class, and the umpires 
were also chosen from students. This project is significant in two aspects. One is the 
project required students to work in groups and make a short video about what they had 
discovered and learned and present this to another class. In this process, students had to 
utilize social strategy to collaborate in the group to assign tasks for different people 
based on their specialty. Students utilized social strategy to work together and they 
applied the language in technology to present their findings. According to the journal 
entry in week 6, Term 4, “Some students did more than they were asked, some of them 
presented the website they made about the Chinese sports, and all the students and the 




project was the ability to cross subjects. This project has been taught by both Chinese 
teacher and the P.E. teacher, and students enjoyed it, according to the interview with 
focus group. In this project, students utilized multiple strategies and were also able to 
utilize learning strategies in P.E. For instance, sports games frequently require students’ 
social strategy, and they had a chance to apply it in this project. Not only did the 
students learn this project, the teachers also had to learn from each other. Chinese 
teacher took the P.E. class to learn how to play volleyball correctly and P.E. teacher 
also learned how to say the umpire words in Chinese. More significantly, in this process, 
these teachers learned from each other about the different teaching strategies from 
another subject. According to the journal entry of week 2, Term 4, the P.E. teacher said 
to the researcher that using story and image to teach Chinese characters was “very 
interesting”, and she would try to think about utilizing this kind of mnemonic strategy 
for P.E. lessons. At the end of the PBL, students participated in the assessments 
involving presentation of their knowledge and performance of the volleyball with 
umpire calls in Chinese. These different types of assessments are encouraged in the new 
syllabus in 2017 (see table 6.1). Therefore, as this PBL blends the different learning 
strategies and students utilize the learning strategies to benefit Chinese learning. Not 
only can students grow and practise their learning strategies, but also apply the 





However, as mentioned in Chapter 5, due to the time limit students were not focused in 
Term 4, with some students’ performances not as good as the other project about 
Chinese Foods. This meant more students preferred Chinese Foods than Chinese Sports. 
When teacher design the PBL for students, it is suggested to consider students’ 
preference and students would be engaged better with it. Nevertheless, as the latter 
project achieved its aim to teach students the Chinese traditional sports and apply what 
they had learned in the technique and connect it with another subject, it was successful 
in developing students’ learning strategies and crossing subjects.  
 
7.3 Shopping excursion 
Shopping excursion was an activity took place in Term 3, aiming to provide students 
the opportunity to shop in a Chinese restaurant and understand the shopping habits of 
Chinese people. It was an activity requiring students to only speak Chinese when 
shopping. Students had to reflect on the cultural differences after the excursion. 
Students had received the possible script for having a basic conversation with the 
Chinese shopkeeper. It was an appropriate activity to develop students’ learning 
strategies. Students utilized social strategy working in the group to practise the 
conversation in Chinese, and they utilized cognitive strategy and mnemonic strategy to 
learn the vocabulary and conversation that would happen in the shop. The Chinese 
teacher also led students to evaluate themselves utilizing the metacognitive strategy. 




male students preferred to participate in the excursion and even develop the 
conversation using the vocabulary and grammar they knew. According to the 
researcher’s journal of the shopping excursion in Term 3, male students would pay 
more attention to how much they could say, and female students would focus on 
whether the conversations they had were correct. The Chinese teacher interviewee 
acknowledged that Y7 male students would be “braver” sometimes in Chinese learning. 
Therefore, the shopping excursion benefited both male students and female students’ 
learning differences, and it was able to engage both male and female students in this 
activity. The new syllabus inspires the teachers to think about the students’ diverse 
learning need with their different learning strategies (see table 6.1), and the PBL might 
be a trail to think about how to benefit more students and more learning need of them in 
Chinese teaching. Students in this PBL practised learning strategies, especially 
cognitive strategy and social strategy. They applied the vocabulary and conversation 
they have learned in the classroom to real practical shopping practice, which is a 
beneficial activity for students’ linguistic improvement and linguistic performance. 
 
7.4 Transition Day 
Transition Day happened week 8, Term 4 and was aimed at orienting Y6 students who 
were going to be new Y7 students at High School A so that they could know what the 
school looks like, understand the difference between primary school and high school, 




teacher prepared a 40-minute lesson for about 24 students. They prepared the activities, 
including presentation of the Chinese textbook, illustration of the normal Chinese 
lesson structure, introduction of Pinyin and Chinese character, teaching of basic 
Chinese greeting, and colouring of a Chinese opera mask. As Y6 students were able to 
choose which class they would like to participate in, eight male students and 16 female 
students participated in the Chinese lesson on Transition Day.  
According to the researcher’s journal of the Transition Day in week 8, Term 4, “At the 
beginning of the lesson, both male and female students were curious and quiet when 
having the presentation of the Chinese textbook and illustration of the normal Chinese 
lesson structure.” Afterwards, when they were being introduced to Pinyin and other 
characters, male students were observed to have less interest and motivation; they 
started to “not listen to the teacher and try to move around and talk to other male 
students”. Some male students utilized the social strategy when they did not follow the 
teacher and asked other students for help, while female students were also engaged in 
the activity. When the Chinese teacher taught the basic Chinese greeting, male students 
seemed “not interested in at all and they were giggling”, while female students seemed 
to have increased interest as they “were more focused and listened to the teacher 
carefully”. When students were colouring the Chinese opera masks, male students were 
interested again, sitting and colouring with the teacher’s instruction. Male and female 
students had different performances in the Transition Day, which may be because of 




students in Chinese lesson. However, as the number of students was small, this finding 
is not solid enough to evidence of students’ learning differences. Students’ performance 
in Transition Day could help teacher think about how to utilize the gender-based 
preference to design and plan the lesson. Each activity form in lesson teaching may 
represent different learning strategy and different consideration for practice. Diverse 
practices in the process of teaching are encouraged in the new syllabus (see table 6.1). 
In order to provide enough consideration to both male and female students, the forms of 
the course could be various, and teachers are supposed to consider different activities 
and forms for both male and female students. Additionally, in different sections of the 
lessons, forms and activities should be various and different as well. 
 
7.5 Lion Dance performance 
Lion Dance performance took place in week 6, Term 4, which is also the DARE week. 
DARE week is the special week organized by the school to provide students with 
various ways to learn interesting knowledge and a platform to develop themselves. The 
aim of the DARE week is to make students be Dynamic, Accountable, Resilient and 
Engaged learners. Students were able to have lessons with different course forms and 
have more activities to learn new knowledge. According to the interview with the 
Chinese teacher, students were not as engaged or as interested as she had expected in 
DARE week. One possible reason is that DARE week is in the latter part of Term 4, 




Chinese was not as significant as other subjects, so they were less focused on Chinese. 
Another possible reason is that students in Term 4 at High School A usually only have 
six weeks for teaching, which requires teachers and students to compress the teaching 
content prepared for 10 weeks into six weeks. Therefore, students would feel it was too 
fast to cover all the content and they would get bored easily. Nevertheless, unlike other 
activities, Lion Dance performance engaged students well and students were observed 
to be highly interested and willing to participate in it. The Lion Dance had been taught 
and practised by the Chinese teachers over Terms 3 and 4 in the weekly China Club, 
and the participants were all the members of China Club, including six students from 
the researcher’s focus group. Students had their right to choose to work on different 
responsibilities, including Chinese Fan Dance, Chinese Lion Dance, musical group, 
and stage property maintenance. In DARE week, all the members went to another one 
high school and a primary school in Western Sydney Region to perform the Lion Dance. 
Students successfully performed in and enjoyed the Lion Dance. All the students from 
focus group agreed that it was interesting, and they learned a lot from it. In the process 
of preparing the performance, students learned different types of knowledge about the 
Lion Dance, including the vocabulary, history, performance and maintenance skills.  
In addition, in this process, both male and female students participated in all the tasks 
and showed high interest when study the relevant knowledge. Both male and female 
students worked together and learned and communicated with each other. They took 




maintenance group, some female students would voluntarily fix the lion head by 
painting and colouring, and male students preferred to research how the lion head 
works. Meanwhile, students learn different learning strategies from each other and 
utilized these in the process of learning the Lion Dance. For example, some students 
were anxious when they learn the Lion Dance, and they thought it was too hard to 
remember. While one student from Y9 encouraged them by admitting their progress 
and showing the point where they could improve. Afterwards, before the performance, 
students were observed encouraging themselves and other students. In this case, 
students learned and utilized the affective strategy to learn the Lion Dance. Therefore, 
the Lion Dance performance was an appropriate activity to involve both male and 
female students utilizing their personal advantage to cooperate together and learn from 
each other. It inspires the teacher to discover more methods to blend students and 
practice their cooperation skills. Culturally, the Lion Dance performance was also a 
positive trial to allow students apply what they have learned to the real life practice, and 
students could take benefit from the cognitive learning and their feelings of the activity 
to help them grow cultural identity. The real-life practice is what the new syllabus 
encouraged in 2017 (See table 6.1), which makes Chinese learning more practical. 
Moreover, the learning strategies such as affective strategy applied in this activity also 






Chapter 8 CONCLUSION 
 
This study is based on the teacher researcher’s work for Y7 Chinese learners at High 
School A in Western Sydney Region, and it explored the impact and significance of 
Project-Based Learning, gender, learning strategies and student interest in the process 
of learning Chinese. The implications of findings and recommendations based on the 
AR cycles and projects of this study will be discussed in this chapter. In addition, the 
limitations of this research will also be discussed. 
 
8.1 Summary of the research result and the discussion 
As revealed in Chapter 4, both male and female Y7 students were interested in Chinese 
culture, the different pronunciations and the communicative applications. Therefore, 
when the researcher taught the students Chinese vocabulary, the researcher benefited 
from the research feedback and focused on elaborating the background culture of the 
vocabulary and providing students with various competing ways of speaking and 
communicating. Particularly, in AR cycle 2, the researcher allowed students to be 
sports umpires with Chinese calls, which provided students with opportunities to 
practice speaking and develop their communicative skills. Meanwhile, more male 
students were interested in learning Chinese because the application of the language 
and the communicative aspect of the language. More female students were interested in 




Therefore, when the researcher taught students using the projects, the researcher 
focused on both male and female students’ learning needs. For example, in AR cycle 1, 
Chinese Foods, the researcher provided students with an opportunity to make and taste 
real Chinese food by themselves, explain the characters of the dishes along with the 
structures and meanings of the characters, which involved both applicational need and 
the aesthetic needs of students.  
In addition, the research revealed that Y7 students preferred to utilize cognitive strategy 
and social/affective strategy more than metacognitive strategy. Both male and female 
students utilized cognitive strategy and social/affective strategy, while female students 
utilize metacognitive strategy more frequently. Having considered their different 
learning strategy style, the researcher provided cognitive learning and group work to 
students, such as playing volleyball in Chinese. In the process of teaching volleyball 
with Chinese, students were required to learn words and calls about volleyball and 
volleyball game in Chinese at first. Afterwards, having students mastered the 
vocabulary and conversation, students played the match and acted as umpire, and the 
whole teaching practise was conducted in full Chinese. According to Richard (2015), 
“Many in-class activities employ peer-supported learning, and pair and group-based 
activities are core aspects of communicative language teaching and task-based teaching” 
(p. 17). Hao (2016) also suggests that the class teacher should arrange students in pairs 
or groups to include both female and male students and provide more support for 




metacognitive learning needs, and purposely led students to reflect on the lesson 
content and their performances. He also showed the students metacognitive strategy so 
that they could understand and utilize it. As the result and also a remarkable finding, the 
choices of learning strategy are important in language teaching. In this case at High 
School A, cognitive strategy and social/affective strategy may be more effective in 
Chinese teaching.  
Chapter 5 describes how Y7 students preferred Chinese lesson topics of money, 
shopping and food, and they liked the practice of applying the language into practical 
topics connected to their daily life in Australia. Students were clear about the topics 
they interested, and the researcher benefited from this and adjusted the teaching content 
by adding more activities based on students’ daily life (such as introducing the 
traditional Chinese ingredients that they could buy in Australia). The researcher 
realised that students’ learning content should relate to their daily life as much as 
possible, so that students could be engaged. Students of the focus group all had 
confidence about their language achievement in 2018, and some of them wanted to 
apply it more in the daily life. They liked the topics of Chinese Foods, Family and 
Chinese Sports. 
The focus group students liked to utilize cognitive strategy, including repeating, 
researching, connecting with the image, and “following the teacher”. They would also 
utilize metacognitive strategy to review after class. However, the students’ 




compressed learning content, and the end-of-year examinations. Students identified 
their motivations to learn Chinese and the strategies by which they learn. They 
performed less positively in the compressed content of DARE week. The case of the 
focus group also reveals the significance of choosing the appropriate learning strategy 
in the process of learning Chinese. 
The researcher realised that students’ learning should be given suitable time load and 
their motivation should be looked after well to encouraging consistent learning, so that 
they would not be bored with Chinese learning. Meanwhile, when students finish their 
examination and the semester ends, teachers should teach more of the topics and 
activities the students are interested in so that they remain engaged. Otherwise, students’ 
focus and interest can easily decrease in this period, and they can become bored with 
learning Chinese. The results of the interview and focus group also reveal that students 
liked to study Chinese with different activities and tasks. Students wanted to study with 
technological applications, utilizing cognitive strategy, which also reveals the 
significance of choosing appropriate learning strategy in Chinese learning to increase 
students’ learning motivation. Therefore, later in AR cycle 2 the researcher provided 
students with Online learning opportunities with the applications SeeSaw and Quizlet, 
which received positive feedback from the students.  
Students also liked competing when learning Chinese, which is related to social 
strategy. According to Johnson and Aragon (2003), social strategy could improve 




researcher improved the teaching by setting more competitive activities during the class 
and organizing the volleyball competition within the whole Y7. The Shopping 
Excursion engaged students in learning by involving cognitive strategy, mnemonic 
strategy and social strategy. Thus, the researcher realised that organizing excursions in 
appropriate periods for different practical topics could develop students’ understanding 
and develop their interest in Chinese. This research shows that students would utilize 
different learning strategies, but they are mostly driven by individual differences. 
Consequently, any critical discussion of gender was unnecessary. However, 
gender-based difference and its influence has long been discussed and researched in 
language learning process, and gender is one of the reasons for students’ learning 
diversity. Teachers should always pay attention to students’ different learning needs 
and individual differences I order to adopt appropriate teaching methods and strategies 
for helping students to learn Chinese.  
Chapters 6 and 7 illustrated the differences between 2003 Chinese Syllabus and 2017 
Chinese Syllabus. Chapter 6 indicated that the changing of the syllabus represents an 
improvement of the Chinese teaching system. In the new 2017 Chinese Syllabus, the 
teaching objectives are clearer and more detailed, and the teaching content is more 
practical, which helps students apply the language into daily life and connect the 
learning with activities and tasks. Under the new 2017 Chinese Syllabus, students with 
different learning strategies would take advantage of the Chinese learning by utilizing 




diverse activities and tasks helped Y7 students realizing, understanding, learning and 
utilizing different strategies for Chinese study. With the implementation of the new 
syllabus, the students at high school should have a secure basis for success by being 
able to engage in Chinese projects. Students’ different learning interests will be 
developed as their learning motivations and learning strategies are comprehensively 
synthesized with projects. In addition, the new syllabus will provide appropriate 
learning tools to students with different learning needs. Chinese learning for Y7 
students with the implementation of the new syllabus should be more effective.  
According to Yıldırım (2012, p. 153), “students who have a deep interest in their 
schoolwork and who believe that the schoolwork is important and useful are more 
likely to report using learning strategies”. This research has found that Y7 students have 
different learning interests, motivations and strategies in the process of learning 
Chinese. As one of the significant finding of this paper, the choice of learning strategy 
may affect students’ learning motivation and influence their learning process. As Y7 
students are new high school students, their different learning backgrounds will have 
led to different learning habits. Therefore, when teacher design the lesson and think 
about how to help students grow different learning strategies in language teaching, it is 
suggested to take advantage of students’ different learning backgrounds and habits. For 
students who are already familiar with others in primary school, they would rely on 
group work and social strategy. On the other hand, Y7 male and female students in this 




students would prefer to apply the language and female students would prefer to 
understand the culture and meaning of the characters. Y7 male students are believed to 
be braver in Chinese learning, and they would like to apply more learning strategies and 
try new learning methods in their learning process. According to Hao (2016), male 
students have stronger pragmatic ability than female students, and they adopt different 
strategies to use the language. The research also reveals the significance of the 
technology in Y7 students’ learning. As more technologies are invented, online 
resources progressively provide students with more methods to study. As Arellano, 
Garza and Zermeno (2015) state, “New technologies, and especially the multimedia, 
play an increasingly important role in education [and] use of ICT in the classroom can 
extend and enrich learning, develop the ability to think independently, creativity, 
problem-solving, managing own learning” (p. 18).  
Online applications can engage students with Chinese learning, as they are visual and 
interactive. Students could watch relevant videos, play vocabulary games and compete 
against each other. Applications also provide students with opportunities to utilize 
different strategies, as they can help students interact and monitor their learning process. 
However, the research shows that students’ learning motivations and focus can be 
influenced by the time and lesson content. Take the DARE week for example; students 





Although the findings indicate that gender-based difference was not markedly 
significant in the process of learning Chinese for the Y7 students in this study, students’ 
individual differences and personal diversity may develop different learning strategies 
to help students study Chinese. These Y7 students utilized cognitive strategy most often, 
while social strategy, metacognitive strategy, mnemonic strategy, affective strategy and 
compensatory strategy were utilized variously. However, as the Y7 students were new 
to high school and are all about 12 years old, they are more likely to utilize one or two 
learning strategies in the process of learning Chinese, and they do not know many 
learning strategies. Particularly, some learning strategies such as affective strategy 
requires high capability of self-management, which is hard to be mastered by Y7 
students. 
In addition, Y7 students have diverse interests in Chinese learning. Activities and tasks 
are appropriate methods to engage and motivate student. Project-Based Learning is one 
of the activities and tasks encouraged by new 2017 Chinese Syllabus (NESA, 2017, p. 
75). It will provide students with opportunities to utilize different strategies and allow 
them to learn different learning strategies from each other. In addition, PBL is also an 
active learning approach, which may enhance students’ communicative competence 
and learning motivation (Agbatogun, 2014). For some Y7 students who like to work 
together and compete with each other, PBL is also an appropriate method to allow 
students to exert their skills. According to Biazak, Marley, and Levinb (2010), these 




addition, PBL includes different subjects, topics and interests in one project and 
engages students with different learning interests. However, when students participate 
in the PBL, teachers should pay attention to students’ learning needs and encourage 
students’ learning motivations. According to Daskalovska, Gudeva, and Ivanovska 
(2012), “Even though teachers cannot control all types and aspects of motivation, they 
can do a lot to help learners develop motivation and interest for learning the language” 
(p. 1187). This research reveals that students without strong learning motivation may be 
easily bored and lose interest and focus in Chinese learning. Lack of sufficient learning 
time could also influence students’ learning efficiency. Teachers should always divide 
lesson content into appropriate time loads and prepare lessons with enough learning 
interests as motivation for students. 
 
8.2 Action Research 
Action Research was used in this research to allow the researcher to reflect on and 
implement the teaching. In this research, the researcher is also a beginning teacher of 
Chinese in Australia, and the AR helped him to self-reflect and learn from the teaching 
practice, and to improve and adjust the teaching quality and understand students. In this 
research, two AR cycles were designed and implemented according to the conditions at 
High School A. The first AR cycle was in Term 3, and it involved a series of activities, 
including making Chinese foods and Chinese food taste test. The researcher conducted 




survey of students’ learning interest revealed that half of the students thought they had 
to learn Chinese because they needed to pass the examination. Chinese culture, the 
sounding of Chinese and the communication capability were the most interesting 
aspects of Chinese for the students. The survey revealed that these Y7 students used 
cognitive strategy most often.  
Only some of the Y7 students were able to utilise social/affective strategy, and most of 
them were not aware of metacognitive strategy. Based on the feedback of AR cycle 1 
(table 8.1), the researcher adjusted and improved the teaching methods and contents. 
The researcher organized more contents about Chinese culture and focused on 
elaborating the background culture when teaching Chinese (table 8.1). When teaching 
vocabulary and Chinese characters, the researcher organized activities to allow students 
to practice speaking and communication skills. For example, in AR cycle 2, apart from 
playing volleyball, students were required to learn how to be an umpire and how to 
score in a volleyball match in Chinese. The researcher noticed students’ preferred 
learning strategies, and purposely showed students more learning strategies how to 
apply them in their Chinese learning. 
AR cycle 2 was conducted in Term 4. This was the Chinese Sports topic, and it included 
a series of activities and tasks to show students the popular sports in China, how 
Chinese people play these sports, and what they say when play sports. First, students 




They were then taught the basic vocabulary about Chinese sports, including numbers, 
sports names, and umpire calls in Chinese. Students were asked to present what they 
had found and what they had learned by making a short film or giving a presentation in 
front of other classes. Then, each Y7 class was assigned to play a volleyball match 
against another Y7 class, and all the students were volunteered to be the umpire, players, 
and cheerleaders and speak Chinese. The initial research plan for AR cycle 2 was to 
conduct the focus group and survey all Y7 students’ interests and learning strategies via 
Oxford’s SILL form. The Chinese teacher at High School A believed that 50 questions 
in SILL could be burdensome for Y7 students. Therefore, after negotiating with the 
Chinese teacher and he students, the researcher decided to have a focus group and 
conduct the SILL survey with them. The researcher interviewed the Chinese teacher 
after the PBL.  
The Focus group revealed that the Y7 students had high confidence to speak Chinese 
after one year’s study at High School A. Although they had not tried much, they said 
they would like to apply the language in daily life as long as they had the opportunity. 
Focus group students utilized cognitive strategy to study and metacognitive strategy to 
review frequently. They were all interested in the topics that they had learned in 2018 
and they liked projects (table 8.1). However, most of them preferred Chinese Foods to 
Chinese Sports because it was more practical and involved more activities. Therefore, 
the researcher improved the teaching by adding more practical activities. According to 




make use of and the potential such experiences have for making connections with 
classroom-based teaching” (p. 21). For example, the researcher prepared the teaching 
of Lion Dance in the China Club to allow students to closely experience the Chinese 
culture and personally apply what they have learned in a performance in front of 
students from other schools. The interview with Chinese teacher showed that the Y7 
students in 2018 generally achieved the learning requirement. It revealed that these 
students liked to study with technological applications and to utilize social strategy 
such as competition and group work (table 8.1). The interviewee admitted that the 
topics that Y7 students learned in 2018 were the most popular and interesting topics, 
namely Me and My Family, Chinese Numbers and Currency, Chinese Foods and 
Chinese Sports, which is in line with Richard (2015). PBL was also recommended by 
the interviewee, as it could get students engaged with their different learning interests 
and learning strategies, which is in line with the study of Nair and Bindu (2016). The 
interviewee mentioned that Y7 students would utilize different learning strategies to 
study Chinese, but they could be shown and taught more learning strategies by teachers. 
The interviewee also mentioned that students performed less positively in AR cycle 2, 
Chinese Sports, compared with AR cycle 1, Chinese Foods. This was because of 
students losing interest and focus due to the shorter learning period, compressed 
learning content, and the end-of-year examinations. The researcher added more 
interesting topics for students such as Chinese culture about New Year to maintain 




maintaining students’ learning interests and teachers are not supposed to compress the 
learning content. Meanwhile, after the examination or before the vacation, teachers 
should pay more attention to students’ learning interests and motivations.
Table 8.1  





AR cycle 1 AR cycle 2 After AR cycle 2 
 
Strengths Weaknesses Specific Changes 
after cycle one 

















Students “have to” learn 
Chinese to pass the 
examination which may 












Students were confident and 
satisfied. 
Students liked the application 
activities of Chinese. 
They liked all the topics they 
learned. 
Students were interested in 
competition 
Students were interested in 
technology. 
Chinese Sports is 
less practical with 
less activities. 
Students may lose 
interest and 
motivation due to 
the shorter learning 
period, compressed 
learning content 





invited them to 
participate in. 
Not to compress 
the content and 








Some students utilize 
social/affective strategy 
and most of students 
cannot utilize 
metacognitive strategy 
and other strategies. 
Showed students 
more learning 
strategies and led 
students to apply. 
Students utilized cognitive strategy 
to study and metacognitive strategy 
to review. 
Students were interested in social 
strategies. 
Students only 
knew and utilize a 




strategies and led 
students to apply. 
8.3 Limitation of the research 
This research has been proceeded in High School A in Western Sydney Region, and the 
participations are the Chinese teacher and 49 Y7 students, including seven students in a 
focus group. Therefore, the research sample is small, and the data collected is limited, 
which may cause negative effect to the research objectivity and representativeness. 
Meanwhile, the initial research plan was to survey students’ usage of all six learning 
strategies according to Oxford’s language study strategy system. Nevertheless, as 
suggested by the Chinese teacher, Y7 students are not appropriate to receive a 
complicated survey with numbers of long questions. Therefore, with the assistance of 
the Chinese teacher, the survey adopted in this research for Y7 students was revised 
with O’Mally and Chamot’s (1990) language study strategy system, but only including 
the three main learning strategies: metacognitive strategy, cognitive strategy and 
social/affective strategy. Thus, the detailed learning strategy usage situation is only 
about three learning strategies, which is not comprehensive.  
Next, the factors that influence student’s learning strategy difference include 
gender-based difference and individual difference. Students’ individual difference also 
includes many other aspects, including age, study style and time usage. Therefore, 
further research could consider whether these aspects are significant factors affecting 
students’ usage of learning strategies. Meanwhile, because of the time limit, the 
research findings have not been proved in practical application. The further research 




Last, the students in this research were explained the learning strategy systematically. 
The researcher purposely showed the students the learning strategy by implementing 
the methods and did not explain to them in advance what the strategy was or how to 
utilize it, which is encouraged by Zhang (2017). Further research could elaborate to 
students the types of different learning strategies and the implementation of these 
strategies. The researcher could also survey students’ preferred learning strategies after 




Chapter 9 RECOMMENDATIONS 
 
9.1 Recommendation for teachers with Australian Y7 Chinese learners 
According to the research results, Y7 students are capable of utilizing different learning 
strategies to learn Chinese, but most are only capable of utilizing one or two learning 
strategies, mainly the cognitive strategy and social strategy. Therefore, students are 
encouraged to study with classmates and learn to utilize more learning strategies to help 
them learn Chinese. In particular, Y7 male and female students have slightly different 
preferences in utilising learning strategies. For example, Y7 male students prefer to 
utilize social strategy more often than female students. Therefore, students 
mixed-gender groups could benefit from different learning strategies. In addition, Y7 
students are Chinese beginners, which requires them to memorize frequently. As 
revealed in Chapters 7 and 8, the Y7 students in this study were not good at utilizing 
mnemonic strategy to learn Chinese, and this hindered their Chinese learning.   
It is recommended that Y7 students be encouraged to learn to utilise mnemonic strategy 
to help them learn Chinese. For example, they could make their own flash cards to 
memorize Chinese vocabulary. Students could also be encouraged to learn to make up 
stories about Chinese characters to help them memorize the meaning. Teachers should 
also cultivate students’ affective strategy, compensatory strategy and metacognitive 
strategy as these are significant in the learning process, even though they include more 




to learn and apply. For example, affective strategy could help students reduce anxiety 
and adjust emotionally when they have difficulties; compensatory strategy could help 
students have deeper understanding about the meaning behind Chinese characters; and 
metacognitive strategy could help students monitor the study process and improve their 
self-management abilities. Students are expected to adjust and change learning 
strategies according to the individual learning situation, as teachers could barely focus 
on all students’ individual learning need. Students are supposed to reflect on the own 
learning situation and make plan for study and revision. They are supposed to put 
forward to the learning goal and when they achieve the goal they could reward and 
encourage themselves, in order to increase confidence for Chinese learning.  
This research also found that the Y7 students in this study were good at utilizing 
cognitive strategy and social strategy, and they mastered different learning methods 
based on these strategies. Y7 students are encouraged to keep utilizing the cognitive 
strategy and social strategy to learn Chinese, and they could also help other students 
master these strategies when they participate in group work with other students.  
Learning interest is essential for helping students overcome difficulties when studying 
Chinese. However, this research found a large number of students did not find the 
appropriate interest in the process of learning Chinese. Therefore, when they faced 
learning difficulties after several months’ study, they thought learning Chinese was 
hard and bored and they would lose motivation to go further with the teacher. 




help them develop their interest and be encouraged to apply these in their daily lives. 
For example, if a student is interested in Chinese pronunciation, he/she should focus on 
listening to Chinese music or stories and watching Chinese movies or shows while 
paying attention to the native Chinese pronunciation. Project-Based Learning is also an 
appropriate method to engage students in Chinese. Especially with male and female 
students, projects could involve their different interests in Chinese. Therefore, students 
are encouraged to participate in projects and other activities or tasks in the process of 
learning Chinese. 
 
9.2 Recommendation for Chinese teachers in Australia 
Although the research does not statistically reveal the significance of gender-based 
difference in the process of learning Chinese, Chinese teachers should not ignore this 
issue. Male and female students have inherent differences when they learn Chinese, and 
some of them are important. For example, male students in this research are generally 
“braver” and they utilize more social strategies than female students in the class. When 
Chinese teachers prepare and design lessons, they should also consider gender-based 
different interests and strategies. As the teacher interviewee in this research suggested, 
male and female students could be encouraged to compete against each other, and to 
model for each other. Teachers could use the difference to help students learn Chinese. 
In addition, the research found that these Y7 students utilise cognitive strategy and 




strategy, affective strategy and mnemonic strategy very often. Different strategies play 
different role in the process of learning Chinese, and all are important. Chinese teachers 
should explain the significance of all the learning strategies to students in Chinese class, 
and lead students to cultivate appropriate learning strategies for Chinese learning 
(Zhang, 2017). 
Specifically, suggestions from four aspects have been put forward for Chinese teachers 
in Australia. 
1) Before class. At the beginning of the term or year, teachers should develop 
comprehensive understanding of students. By doing interview, survey or students’ 
written feedback, teachers could understand the situation of students and 
understand their different characteristic in order to develop targeted teaching for 
different students. Teachers should also consider the learning strategies based on 
students’ differences, and purposefully lead students to awaken and develop 
learning strategies, particularly those that students utilize least.  
 
2) In the class. Teachers could develop cooperative learning with activities and tasks, 
mainly by group work (Richard, 2015). Cooperative group work could exaggerate 
the classroom atmosphere and improve the learning efficiency. Activities and tasks 
could develop students’ learning interests and provide them opportunities to learn 




allow students to utilize the social strategy and learn other learning strategies. 
According to Oxford and Burry-Stock (1995), “Based on the information from 
strategy assessment, teachers can weave learning strategy training into regular 
classroom events in a natural, comfortable, but explicit way” (p. 18). Additionally, 
Australian students have different cultural backgrounds and strong personal 
diversity. These should be considered when grouping students. Teachers should 
consider students’ strength and assure all the group members could contribute to the 
group. Teachers should consider students’ diverse interests as well, so that students 
in the same group have common learning interests. Teachers should also consider 
students’ different study skills and abilities in order to assure that for each type of 
task one student takes charge in a group. In the process of teaching, teachers should 
assign different tasks based on different group characteristics. Different groups with 
different diversity should be encouraged to communicate and learn from each other 
(Agbatogun, 2014). In the process of cooperative group work, teachers should 
consider students’ individual differences. For example, in a Chinese lesson, 
teachers should pay attention to balancing the proportion of male and female 
students in different groups according to male and female students’ difference in 
communicative initiative, in order to improve students’ motivation and 
participation. 
3) After class. Teachers should provide targeted guidance to students. Apart from the 




Australian students’ ability in Chinese. Teachers should hold diverse activities after 
class, such as Mandarin Corner, speech competitions and story competitions. Such 
activities could promote students’ communication and improve their Chinese. 
Additionally, teachers with permission could take advantage of China Clubs to 
engage students from the whole school in the Chinese class, in order to grow the 
Chinese environment in the school and increase students’ cultural understanding 
and cultural identity. Teachers could also increase communication with other 
schools, by holding events such as China Day or Chinese performances. 
Interscholastic activities can provide students with a platform to learn from each 
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Survey of Y7 students’ learning interests and motivation 
Q: Why are you interested in learning Chinese? 
Because I want to learn more about Chinese culture 
Because I want to pass the year 7 Chinese course 
Because it is an interesting sounding language 
Because I want to communicate with Chinese friends / neighbours 
Because I want to travel to China 
Because it is an artistic looking language 
 
Survey of Y7 students’ learning methods and learning strategy 
Q: How would you to learn Chinese?        
Repeating after the teacher in pronunciation practice 
Copying down notes from the board 
Watching youtube videos 
Through class discussion 
Researching words in pairs in dictionary 
Working on collaborative projects in a group with classmates 
Doing self-evaluation 
By practising as much as possible 







Please read each statement carefully and write down the answer (1-5) based on your 
actual situation. 
1= I never had done this 
2=I usually don't do this 
3= kind of like me 
4=I usually do this 
5=I have always been like this 
 
1. I think of relationships between what I already know and new things I learn in 
Chinese. 
2. I use new Chinese words in a sentence so I can remember them. 
3. I connect the sound of a new Chinese word and an image or picture of the word 
to help me remember the word. 
4. I remember a new Chinese word by making a mental picture of a situation in 
which the word might be used. 
5. I use rhymes to remember new Chinese words. 
6. I use flashcards to remember new Chinese words. 
7. I physically act out new Chinese words. 
8. I review Chinese lessons often. 
9. I remember new Chinese words or phrases by remembering their location on 
the page, on the board, or on a street sign. 
10. I say or write new Chinese words several times. 
11. I try to talk like native Chinese speakers. 
12. I practice the sounds of Chinese.   
13. I use the Chinese words I know in different ways.   
14. I start conversations in Chinese.   
15. I watch Chinese TV shows spoken in Chinese or go to movies spoken in 
Chinese.   
16. I read for pleasure in Chinese. 
17. I write notes, messages, letters, or reports in Chinese.  
18. I first skim a Chinese passage (read over the passage quickly) then go back and 
read carefully.  
19. I look for words in my own language that are similar to new words in Chinese.   
20. I try to find patterns in Chinese. 
21. I find the meaning of a Chinese word by dividing it into parts that I understand.  




23. I make summaries of information that I hear or read in Chinese. 
24. To understand unfamiliar Chinese words, I make guesses.  
25. When I can think of a word during a conversation in Chinese, I use gestures.  
26. I make up new words if I do not know the right ones in Chinese. 
27. I read Chinese without looking up every new word. 
28. I try to guess what the other person will say next in Chinese.   
29. If I cannot think of a Chinese word, I use a word or phrase that means the same 
thing.   
30. I try to find as many ways as I can to use my Chinese.   
31. I notice my Chinese mistakes and I use that information to help me do better.  
32. I pay attention when someone is speaking Chinese.  
33. I try to find out how to be a better learner of Chinese. 
34. I plan my schedule so I will have enough time to study Chinese.  
35. I look for people I can talk to in Chinese.   
36. I look for opportunities to read as much as possible in Chinese. 
37. I have clear goals for improving my Chinese skills. 
38. I think about my progress in learning Chinese.  
39. I try to relax whenever I feel afraid of using Chinese.  
40. I encourage myself to speak Chinese even when I am afraid of making a 
mistake. 
41. I give myself a reward or treat when I do well in Chinese.  
42. I notice if I am tense or nervous when I am studying or using Chinese.  
43. I write down my feelings in a language learning diary.  
44. I talk to someone else about how I feel when I am learning Chinese.   
45. If I do not understand something in Chinese, I ask the other person to slow 
down or say it again. 
46. I ask Chinese speakers to correct me when I talk.  
47. I practice Chinese with other students. 
48. I ask for help from Chinese speakers.  
49. I ask questions in Chinese.   
50. I try to learn about the culture of Chinese speakers.   







Consent Form – Parent/Carer (Extended) 
Project Title:  An Exploration of Project Based Learning, in gender encompassing strategies 
towards effective teaching and learning of Chinese: A teacher Action Research Project 
I,      , hereby consent for my child        , to participate in 
the above named research project. 
I have discussed participation in the project with my child and my child agrees to their 
participation in the project. 
I acknowledge that: 
• I have read the participant information sheet (or where appropriate, have had it read to me) 
and have been given the opportunity to discuss the information and my child’s involvement in 
the project with the researcher/s 
• The procedures required for the project and the time involved have been explained to me, 
and any questions I have about the project have been answered to my satisfaction. 
I consent for my child to:  
☐ Be observed as they take part in Mandarin class; 
☐ Participate in an interview, where they will be asked questions about their experience in their 
Mandarin class; 
☐ Have their responses to the interview questions audio-recorded; 
☐ Complete a survey about their experience learning Mandarin Chinese. 
I consent for my child’s data and information provided to be used in this project and, as 
long as the data is non-identified, in other related projects for an extended period of 
time. 
I understand that my child’s involvement is confidential and that the information gained 
during the study may be published and stored for other research use but no information 
about them will be used in any way that reveals their identity. 
I understand that I can withdraw my child, or my child can withdraw, from the study at 
any time without affecting their relationship with the researcher/s, and any 







This study has been approved by the Human Research Ethics Committee at Western 
Sydney University. The ethics reference number is: H12945 
What if I have a complaint? 
If you have any complaints or reservations about the ethical conduct of this research, you may 
contact the Ethics Committee through Research Engagement, Development and Innovation 
(REDI)  on Tel +61 2 4736 0229 or email humanethics@westernsydney.edu.au. 
Any issues you raise will be treated in confidence and investigated fully, and you will be 







Participant Information Sheet – Parents 
Project Title:  An Exploration of Project Based Learning, in gender encompassing strategies 
towards effective teaching and learning of Chinese: A teacher Action Research Project 
Project Summary:  
Your child is invited to participate in a research study being conducted by Mr Nan Mu with 
A/Prof Anne Power and Dr Erin Mackenzie affiliated with Western Sydney University’s 
ROSETE (Research Oriented School Engaged Teacher Education) Program. The research 
seeks to address the problem of low retention rates of Australian school students studying 
Chinese as a foreign language, by investigating suitable teaching pedagogy, methods and 
strategies. The aim of the current research is to contribute to the development of an improved 
teaching pedagogy for Chinese language education, in part by developing effective teaching 
methods through action research for teaching Chinese to Australian school students. It will 
focus on everyday language for sport (volleyball) and for food preparation. 
How is the study being paid for?  
This study is non-funded. 
What will my child be asked to do? 
Your child will be observed in the classroom during their regular Mandarin classes, as they take 
part in regular classroom activities (e.g. participating in discussions, playing sport and involved 
in food preparation). With your permission, some of these classroom activities will be 
audio-recorded for later analysis.  
Because this research is being done as part of the usual school routine, consent will be sought 
for all children to participate; however, where a parent/guardian does not consent, no research 
data will be collected from these children. 
Your child may also be asked to participate in small focus groups of about 6 students during 
which they will be asked to answer questions about their experience in their Mandarin class. 
Each focus group session will last approximately 15-25 minutes. With your permission, the 
focus group interviews will be videorecorded for later analysis.  
Your child may also be asked to complete short paper-based or computer-based surveys 
containing questions about their experience in their Mandarin class. 
How much of my child’s time will he/she need to give? 
As these activities will form part of your child’s regular Mandarin Chinese curriculum, your child 





What benefits will my child, and/or the broader community, receive for participating? 
There are no direct benefits to your child, although the activities they will undertake in their 
Mandarin classes are generally designed to be age-appropriate, engaging, and beneficial to 
their learning of Chinese. However, the current research will contribute to our understanding of 
effective teaching methods for Chinese language education that may benefit future students of 
Mandarin Chinese in Australian schools. 
Will the study involve any risk or discomfort for my child? If so, what will be done to 
rectify it?  
There are no anticipated risks or discomforts for you as a participant. 
How do you intend to publish or disseminate the results? 
There will be a research thesis. It is anticipated that the results of this research project will be 
published and/or presented in a variety of academic forums. In any publication and/or 
presentation, information will be provided in such a way that the participant cannot be identified. 
Reported data will either correspond to group data, or will refer to individuals by a pseudonym 
or anonymous participant code.   
Will the data and information that my child provides be disposed of? 
Please be assured that only the researchers will have access to the raw data you provide. 
However, your child’s data may be used in other related projects for an extended period of time. 
For example, observations of your child’s reactions to the classroom activities may be shared 
with future volunteer teacher participants of the ROSETE program for illustrative or training 
purposes. 
Can I withdraw my child from the study? Can my child withdraw from the study? 
Your child’s participation in the study is entirely voluntary and they are not obliged to be 
involved.  
Your child can withdraw at any time, or you can withdraw them, without giving a reason. 
If your child does withdraw, any information that has been supplied will be deleted. 
Should you wish to withdraw from the research study, please contact the primary investigator, 
A/Prof Anne Power on am.power@westernsydney.edu.au. 
What if I require further information? 
Please contact A/Prof Anne Power on am.power@westernsydney.edu.au in the School of 
Education should you wish to discuss the research further before deciding whether or not to 
participate 




If you have any complaints or reservations about the ethical conduct of this research, you may 
contact the Ethics Committee through Research Engagement, Development and Innovation 
(REDI)  on Tel +61 2 4736 0229 or email humanethics@westernsydney.edu.au. 
Any issues you raise will be treated in confidence and investigated fully, and you will be 
informed of the outcome.  
If you agree for your child to participate in this study, you may be asked to sign the Consent 
Form. The information sheet is for you to keep and the consent form is retained by the 
researcher/s. 
This study has been approved by the Western Sydney University Human Research Ethics 
Committee. The Approval number is H12945.  
 
